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•
•
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•
•

IDEA - Special Education
School and District Effectiveness
Title I, Part A - Improving the Academic Achievement of the Disadvantaged
Title I, Part A - Foster Care Program
Title I, Part A - Parent Engagement Program
Title I, Part C - Education of Migratory Children
Title I, Part D - Programs for Neglected or Delinquent Children
Title II, Part A - Preparing, Training, and Recruiting High-Quality Teachers, Principals, and Other School
Leaders
Title III - Language Instruction for English Learners and Immigrant Students
Title IV, Part A - Student Support and Academic Enrichment
Title IV, Part B - 21st Century Community Learning Centers
Title V, Part B - Rural Education Initiative
Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program

This report template and the accompanying webinar series are available at the Office of Federal Programs webpage.
Webinar series topics include:
•
•
•
•
•
•
•
•
•
•
•
•

Georgia’s Systems of Continuous Improvement Overview		
February 10, 2017
Planning and Preparation						February 17, 2017
Coherent Instructional System						February 24, 2017
Effective Leadership							March 3, 2017
Professional Capacity							March 10, 2017
Family and Community Engagement					
March 17, 2017
Supportive Learning Environment					
March 24, 2017
Identifying Need - Root Causes, Drawing Conclusions, and Prioritizing March 31, 2017
Problem Solving Process and Selecting Interventions			
April 7, 2017
Improvement Planning - Systems and Processes				
April 21, 2017
Planning - Budgeting							April 28, 2017
Submitting the Comprehensive LEA Improvement Plan (CLIP)		
May 5, 2017

To contact the Department with any comprehensive needs assessment questions, please email
federalprograms@doe.k12.ga.us and include “CNA Question” in the subject line. To contact the Department for
technical support related to this template, please email Nicholas Handville at nhandville@doe.k12.ga.us.
March 2017
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GEORGIA’S SYSTEMS OF CONTINUOUS IMPROVEMENT
The Georgia Department of Education’s strategic plan emphasizes transforming the agency into one that provides
meaningful support to schools and districts. The agency has developed a common, continuous improvement framework
to ensure that these efforts are aligned across all agency divisions, departments, and programs. Georgia’s Systems
of Continuous Improvement focuses on the systems and structures (the “what”) that must be in place for sustained
improvement in student outcomes. It also utilizes a problem-solving model (the “how”) to provide a clear process
for identifying improvement needs, planning for improvement, and implementing, monitoring, and evaluating the
improvement efforts.

Systems to Improve (What to Improve)
Coherent Instructional System: The major system of the complex school organization that articulates and guides the
“what” and “how” of instruction. This comprehensive system includes the processes related to:
• Planning for quality instruction - The structure of the instructional system in which the school defines what students
should “know” and “do”, and determine how their students will show they “know” the content and can “do” a skill or
performance task
• Delivering quality instruction - The structure of the instructional system that guides teachers in how they introduce
content, practice its use along with the students, and then allow students to use the content on their own while
providing students regular standards-based feedback to gain mastery of the content
• Monitoring student progress - The structure of the instructional system that methodically discovers if the students are
getting the content, and what to do about it when they are getting it or are not getting it
• Refining the instructional system - The structure of the instructional system that examines how to improve the planning
for quality instruction, delivering quality instruction, and monitoring student progress
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Effective Leadership: A major system of the complex school organization that sets the direction for the district, ensures
that the district staff and the school leaders are capable of meeting that direction, and makes sure the organization
functions according to its mission. This system includes the processes related to:
• Creating and maintaining a climate and culture conducive to learning - the structure of the leadership system that
ensures that the school allows both adults and children to put learning at the center of their daily activities
• Cultivating and distributing leadership - the structure of the leadership system that develops others to accomplish the
group’s purpose and encourages the development of leadership across the organization
• Ensuring high quality instruction in all classrooms - the structure of the leadership system that reduces the variability in
the quality of instruction across all schools and all classrooms
• Managing the district and its resources - the structure of the leadership system that ensures leaders effectively use all the
resources at hand so that the district functions according to its mission
• Driving improvement efforts - the structure of the leadership systems that methodically, intentionally, and effectively
improves the school’s major systems, structures, and processes
Professional Capacity: A major system of the complex district organization that develops a quality staff to reduce the
variance of quality in instruction throughout the school. This system includes the processes related to:
• Attracting staff - the structure of the professional capacity system that is intentional in locating the teachers and leaders
that are the best fit for the district and its schools to achieve its mission
• Developing staff - the structure of the professional capacity system that ensures the increasing quality of school staff ’s
knowledge and skills
• Retaining staff - the structure of the professional capacity system that ensures the quality staff is working in the context/
position that is most beneficial to student achievement
• Ensuring staff collaboration - the structure of the professional capacity system that reinforces the effective practice of
constant collaboration to improve instructional quality in all schools and in all classrooms
Family and Community Engagement: A major system of the complex school organization that develops quality links
between school professionals and the parents and community the school is intended to serve. This system includes the
processes related to:
• Welcoming all families and the community - The structure of the family and community engagement system that
ensures families and the community are active participants in the life of the schools within the school, and feel
welcomed, valued, and connected to each other, to school staff, and and to what students are learning and doing in the
schools within the school
• Communicating effectively with all families and the community - The structure of the family and community
engagement system that ensures families/the community and school staff engage in regular, two-way, meaningful
communication about student learning
• Supporting student success - the structure of the family and community engagement system that ensures families,
communities, school staff, and as appropriate district staff, continuously collaborate to support students’ learning and
healthy development both at home and at school, and have regular opportunities to strengthen their knowledge and
skills to do so effectively
• Empowering families - the structure of the family and community engagement system that ensures families are
empowered to be advocates for their own and other children, to ensure that students are treated fairly and have access
to learning opportunities that will support their success
• Sharing leadership with families and the community - the structure of the family and community engagement system
that ensures families/the community and school staff are equal partners in decisions that affect children and families
and together inform, influence, and create policies, practices, and programs
• Collaborating with the community - the structure of the family and community engagement system that ensures
families and school staff collaborate with community members to connect students, families, and staff to expanded
learning opportunities, community services, and civic participation
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Supportive Learning Environment: A major system of the complex school organization that ensures students’ school
participation and willingness to expend major effort on classroom learning. This system includes the processes related to:
• Maintaining order and safety - the structure of the supportive learning environment system that ensures that the basic
needs of orderliness and safety are met
• Developing and monitoring a system of supports - the structure of the supportive learning environment system that
provides comprehensive services to students to meet their unique, whole-child needs
• Ensuring a student learning community - the structure of the supportive learning environment system that ensures
compliance with positive and healthy behavioral and academic norms
Process to Improve (How to Improve)
Step 1: Identify Needs: Consult many sources to determine what in the district needs improvement.
• Plan and prepare for the process
• Collect and analyze data
• Identify needs and conduct a root cause analysis
Step 2: Select Interventions: Research many sources to determine the solutions that have a good chance of meeting the
identified district needs.
• Consider all the evidence for needed improvements
• Research possible interventions
• Determine if staff has the capacity to implement possible interventions
Step 3: Plan Implementation: Develop a team and plan to implement the solutions that are most promising and can be
carried out at the school.
• Identify roles and responsibilities of those implementing the intervention
• Develop a team that will deeply understand the intervention and of best ways to implement it
• Develop the implementation timeline
• Identify resources and supports needed for the implementation of the intervention
• Develop a set of information to be reviewed to track the implementation
Step 4: Implement Plan: Carry out the plan to implement the promising solutions, making real-time adjustments where/
when needed.
• Collect information to monitor the quality of supports being provided for the intervention
• Consider what additional information is needed to determine if intervention is working
• Assess the degree to which the implementation plan is being followed
• Identify ways to break down any barriers
• Build capacity of others to facilitate the improvement process now and in the future
Step 5: Examine Progress: Determine whether the implementation of the promising solutions is meeting the originally
identified needs of the school.
• Determine if the staff can formally study the effects of the intervention to share with others in the field
• Monitor implementation and progress against defined goals
• Define reasonable expectations for success
• Identify and track progress and performance
• Develop a plan for how knowledge about the intervention will be shared with others
• Use the evidence to determine whether the intervention should continue as is, be modified, or be discontinued
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PLANNING and PREPARATION

1. PLANNING and PREPARATION
1.1 IDENTIFICATION of TEAM
The comprehensive needs assessment team consists of people who are responsible for working collaboratively throughout
the needs assessment process. Ideal team members possess knowledge of programs, the capacity to plan and implement the
needs assessment, and the ability to ensure stakeholder involvement. Documentation of team member involvement must
be maintained by the school. Watch the Planning and Preparation webinar for additional information and guidance.
Position/Role
Mary Carlson
Amy Bagley

Name
Media Specialist

Jennifer Scroggins

Teacher Pre-K

Christi Simpson
Cecelia Becerra

Reading Recovery Support Teacher
Teacher Grade 1
School Social Worker

Stefanie Taylor

School Counselor

Ashley Brindle

Teacher Kindergarten

Angela Morgan

EL Support Teacher

April Townsend

Chris Harton

EIP Support Teacher
EL Support Lead

Raquel Cardona

District Family Liason

Phillip Cannon

Faith Based Community Lead

Lisa Edwards
Krista Paige

Assistant Principal

Suzanne Arnold

Teacher Grade 5

Assistant Principal

1.2 IDENTIFICATION of STAKEHOLDERS
Stakeholders are those individuals with valuable experiences and perspective who will provide the team with important
input, feedback, and guidance. Stakeholders must be engaged in the process in order to meet the requirements of
participating federal programs. Documentation of stakeholder involvement must be maintained by the school. Watch the
Planning and Preparation webinar for additional information and guidance.
Position/Role
Instructional coaches
Counselor
Parent liaison
Health care providers
Social workers

Included?

✔
✔
✔
✔

IHE leaders
Faith-based community leaders

✔

Technology experts
Media specialists/librarians

1.1 Team Members

✔
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Position/Role
Police

Included?

How did the team ensure that
the selection of stakeholders
created an inclusive group with
varied perspectives?

The school leadership team includes a varied perspective across all grades and
support systems within the school. Additionally, partnerships with community
resource groups and the faith-based community help to inform stakholder criteria.

How will the team ensure
that stakeholders are able to
provide meaningful feedback
throughout the needs
assessment process?

Small group sessions both during and after school hours will provide a safe
environment for feedback and input. Additionally online opportunities to provide
feedback will be provided through the school's website. Finally, the School Council
will review, discuss, and provide feedback about the comprehensive needs
assessment.
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1.3 PROJECT MANAGEMENT
1.3.1 TIMELINE
Data Collection and Analysis
08/15/2017
Begin
08/28/2017
Complete

Planning and Preparation
05/15/2017
Begin
08/15/2017
Complete

Needs Identification / RCA
Begin
08/31/2017
09/15/2017
Complete

1.3.2 MANAGING THE TEAM’S WORK
Who will be responsible
for organizing and running
meetings? How will the
meetings be organized and run?

The school principal will be responsible for planning, organizing and running the
meetings. The school leadership team will meet to review the CNA process and
purpose and to discuss needs identification. Additionally, meetings with stakeholder
groups will be scheduled.

How frequently will the team
The team will meet as needed either in person or via the learning management
meet? When will the team meet? system. Meeting times will be varied to accommodate professional/personal interests.

How will the team organize and
coordinate the work that occurs
between meetings?

1.3 Project Management

The team will form sub-groups if needed for in-person meetings around particular
topics. Otherwise, the learning management system will be used to coordinate
efforts.
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2. DATA COLLECTION and ANALYSIS
2.1 COHERENT INSTRUCTIONAL SYSTEM
Analyze the school’s data (including sections 2.6 and 2.7) and answer the guiding questions to determine existing trends
and patterns that support the identification of instructional needs. Complete a data-informed self-rating for each Georgia
School Performance Standard (GSPS). See the Coherent Instructional System webinar for additional information and
guidance.
2.1.1 COHERENT INSTRUCTIONAL SYSTEM DATA

GSPS - Instruction (Standard 1): Provides a supportive and well-managed environment conducive to learning
Exemplary
Operational
Emerging

A supportive and well-managed environment conducive to learning is evident throughout the
school. Students consistently stay on-task and take responsibility for their own actions.
A supportive and well-managed environment conducive to learning is evident in most classrooms.
A supportive and well-managed environment conducive to learning is evident in some classrooms.

A supportive and well-managed environment conducive to learning is evident in few, if any,
Not Evident classrooms.
Data
Sources

Classroom arrangements to include individual and small group learning, Literacy rich environments inside
and outside the classroom (i.e. classroom library, book room, word wall(s), TKES process

Comments
(optional)

GSPS - Instruction (Standard 2): Creates an academically challenging learning environment
Nearly all teachers create an academically challenging, learning environment (e.g., higher-order
thinking skills and processes, active student engagement, relevance, collaboration). Students
Exemplary
consistently work independently and in teams to solve real-world problems that require advanced
effort, decision-making, and critical and creative thinking.
Most teachers create an academically challenging, learning environment (e.g., higher-order
Operational
thinking skills and processes, active student engagement, relevance, collaboration).
Emerging

Some teachers create an academically challenging learning environment.

Not Evident Few, if any, teachers create an academically challenging learning environment.
Data
Sources

Student devices, Depth of Knowledge considerations instruction, Differentiation strategies, Digital learning
resources (Canvas, Class Notebook, instructional software, online reading materials)

Comments
(optional)
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GSPS - Instruction (Standard 3): Establishes and communicates clear learning targets and success criteria
aligned to curriculum standards
Nearly all teachers establish and communicate clear learning targets and success criteria aligned
to the required curriculum standards. Learning targets are evident throughout the lesson and in
Exemplary
student work. Articulation of the learning targets is consistent and pervasive among like content
areas and grade levels.
Most teachers establish and communicate clear learning targets and success criteria aligned to the
Operational required curriculum standards. Learning targets are evident throughout the lesson and in student
work.
Some teachers establish and communicate clear learning targets and success criteria aligned to the
Emerging required curriculum standards.
Not Evident
Data
Sources

Few, if any teachers establish clear learning targets and success criteria aligned to the required
curriculum standards.
I can statements, Essential questions, Sharing in community, Student/Teacher conferences/ Mini Lessons

Comments
(optional)

GSPS - Instruction (Standard 4): Uses research-based instructional practices that positively impact student
learning
Nearly all teachers pervasively demonstrate a repertoire of highly effective, research-based
instructional practices that positively impact student learning (e.g., providing feedback,
Exemplary
cooperative learning, advance organizers, questioning techniques, similarities and differences,
reinforcing effort, goal setting, summarizers, graphic representations, reciprocal teaching).
Most teachers demonstrate a repertoire of effective, research-based instructional practices that
positively impact student learning (e.g., providing feedback, cooperative learning, advance
Operational
organizers, questioning techniques, similarities and differences, reinforcing effort, goal setting,
summarizers, graphic representations, reciprocal teaching).
Some teachers demonstrate a repertoire of effective, research-based instructional practices that
Emerging positively impact student learning.
Few, if any, teachers demonstrate a repertoire of effective, research-based instructional practices
Not Evident that positively impact student learning.
Data
Sources

Turn and Talk, Graphic Organizers, Sentence Starters, LC, RR, LLI, SIOP, NZ Math

Comments
(optional)

2.1 Coherent Instructional System
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GSPS - Instruction (Standard 5): Differentiates instruction to meet specific learning needs of students
Nearly all teachers differentiate instruction (e.g., using flexible grouping, making adjustments,
providing choices based upon readiness levels, interests, or needs) to meet the specific learning
Exemplary needs of students. Nearly all teachers plan and implement multiple means of representation,
engagement, action, and expression to meet the learning needs of students (UDL). Remediation,
enrichment, and acceleration are pervasive practices.
Most teachers differentiate instruction (e.g., using flexible grouping, making adjustments,
providing choices based upon readiness levels, interests, or needs) to meet the specific learning
Operational
needs of students. Most teachers plan and implement multiple means of representation,
engagement, action, and expression to meet the learning needs of students (UDL).
Some teachers differentiate instruction to meet the specific learning needs of students.
Emerging
Not Evident Few, if any, teachers differentiate instruction to meet the specific learning needs of students.
Data
Sources

Guided reading support services, Choice boards for activities, Math stations, IEPs, 504s, Flex grouping,
ELL, EIP, RTI, ESS, Progress monitoring agendas, Grade-level instructional meetings

Comments
(optional)

GSPS - Instruction (Standard 6): Uses appropriate, current technology to enhance learning
The use by staff members and students of appropriate, current technology to enhance learning is
an institutional practice (e.g., facilitate communication, collaboration, research, design, creativity,
problem-solving).
Most staff members and students use appropriate, current technology to enhance learning (e.g.,
Operational
facilitate communication, collaboration, research, design, creativity, problem-solving).
Exemplary

Emerging
Not Evident
Data
Sources

Some staff members, students, or both use appropriate, current technology to enhance learning.
Few, if any, staff members or students use appropriate, current technology to enhance learning.
1-1 Devices, iPad carts (K-2), LMS (Canvas), Various SAAS resources, Smart boards, E-books, GaDOE

Comments
(optional)
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GSPS - Instruction (Standard 7): Provides feedback to students on their performance on the standards or
learning targets
Nearly all teachers use the language of the standards or learning targets to provide students with
specific, timely, descriptive feedback on their performance. Nearly all teachers systematically elicit
Exemplary
diagnostic information from individual students regarding their understanding of the standards or
learning targets.
Most teachers use the language of the standards or learning targets to provide students with
Operational
specific, timely, descriptive feedback on their performance.
Emerging

Some teachers use the language of the standards or learning targets to provide students with
specific, descriptive feedback on their performance.

Few, if any, teachers use the language of the standards or learning targets to provide students
Not Evident with feedback on their performance, or the feedback that is provided is not specific, timely, or
understandable.
Data
Sources

Interactive class notebooks, I can statements, Student conferences, Running records, PE activity data,
Products and feedback from specials classes (music/art)

Comments
(optional)

GSPS - Instruction (Standard 8): Establishes a learning environment that empowers students to actively
monitor their own progress
Exemplary
Operational
Emerging

Nearly all students use tools (e.g., rubrics, checklists, exemplars) to actively monitor their own
progress. Nearly all students develop a sense of personal responsibility and accountability by
engaging in record keeping, self-monitoring, sharing, exhibiting, and self-reflection.
Most students use tools (e.g., rubrics, checklists, exemplars) to actively monitor their own progress.
Some students use tools to actively monitor their own progress.

Not Evident Few, if any, students use tools to actively monitor their own progress.
Data
Sources

Writing checklists, Instructional exemplars, Running records, SAAS resources (IXL, SeeSaw, Canvas)

Comments
(optional)

2.1 Coherent Instructional System
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GSPS - Instruction (Standard 9): Provides timely, systematic, data-driven interventions
Nearly all students are provided timely, systematic, data-driven interventions to support their
learning needs. Interventions are designed to meet the needs of each student. The effectiveness of
those interventions is consistently monitored and adjustments are made.
Most students are provided timely, systematic, data-driven interventions to support their learning
Operational
needs.
Exemplary

Emerging
Not Evident
Data
Sources

Some students are provided extra assistance or needed support in a timely manner.
Few, if any, students are provided extra assistance or effective support in a timely manner.
IEPs, Common assessments, Running records, EIP, ESS, 504, RTI, ELL, Challenge/bridges, Math club,
Reading club, LLI, i3, Reading Recovery, Behavior interventions/support

Comments
(optional)

GSPS - Curriculum (Standard 1): Uses systematic, collaborative planning processes so that teachers can have
a shared understanding of expectations for standards, curriculum, assessment, and instruction
A systematic, collaborative process is used proactively for curriculum planning. Nearly all teachers
Exemplary or groups of teachers, support staff, and leaders within the school have common expectations for
standards, curriculum, assessment, and instruction.
A systematic, collaborative process is used regularly for curriculum planning. Most teachers
Operational or groups of teachers within the school have common expectations for standards, curriculum,
assessment, and instruction.
A collaborative process is used occasionally for curriculum planning. Some teachers or groups of
Emerging teachers within the school have common expectations for standards, curriculum, assessment, and
instruction.
A collaborative process is rarely, if ever, used for curriculum planning. Few, if any, teachers or
Not Evident groups of teachers within the school have common expectations for standards, curriculum,
assessment, and instruction.
Data
Sources

Grd Lvl planning, Dist curr meetings, Collab with spt staff, Design days, Pacing Guides, Assessment Tools

Comments
(optional)
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GSPS - Curriculum (Standard 3): Uses a process to review curriculum documents to ensure alignment to the
intent and rigor of the standards and revises as needed
A process to review curriculum documents (e.g., curriculum maps, units, pacing guides,
assessments, tasks, strategies, lessons) is implemented extensively. Collected data (e.g.,
Exemplary performance data, student work, lesson and unit plans, formal and informal observations,
learning walks, peer observations, action research) are consistently analyzed, and the curriculum
documents are revised as needed in nearly all content areas or grade levels.
A process to review curriculum documents (e.g., curriculum maps, units, pacing guides,
assessments, tasks, strategies, lessons) is implemented regularly. Collected data (e.g., performance
Operational data, student work, lesson and unit plans, formal and informal observations, learning walks, peer
observations, action research) are analyzed, and the curriculum documents are revised as needed
in most content areas or grade levels, or both.
A process to review curriculum documents is implemented occasionally.
Emerging Some teachers or groups of teachers within the school review curriculum documents to ensure
alignment with the intent and rigor of the standards.
A process to review curriculum documents does not exist. Little, if any, review of curriculum
Not Evident documents takes place.
Data
Sources

Pacing guides, Curr maps, LC coaching, Common planning, TKES process, Stnds Based report Cards,
Common assessments

Comments
(optional)

GSPS - Assessment (Standard 2): Uses a balanced system of assessments including diagnostic, formative, and
summative to monitor learning and inform instruction
A balanced system of assessments, including diagnostic, formative, and summative assessments, is
used pervasively to monitor learning and to inform instruction. A balanced system of assessments
Exemplary
includes, but is not limited to, constructed response, writing prompts, performance tasks, and
culminating projects.
A balanced system of assessments, including diagnostic, formative, and summative assessments, is
Operational
used routinely to monitor learning and to inform instruction.
Emerging
Not Evident
Data
Sources

A system of assessments is used sporadically to monitor learning and to inform instruction.
A system of assessments is rarely, if ever, used to monitor learning and to inform instruction.
Running records, Data Weds Data ntbks Lesson plans, Common assmnts, Lcl/St assmnts

Comments
(optional)

2.1 Coherent Instructional System
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GSPS - Assessment (Standard 3): Uses common assessments aligned with the required standards to monitor
student progress, inform instruction, and improve teacher practices
Teachers consistently use common assessments aligned with the required standards in nearly all
content areas, grade levels, or both for diagnostic, summative, and formative purposes. The data
Exemplary
from the common assessments are analyzed down to the item level, and the results are used to
inform instruction and improve teacher practices.
Teachers use common assessments aligned with the required standards in most content areas to
Operational
monitor student progress, inform instruction, and improve teacher practices.
Teachers use some common assessments aligned with the required standards in a few content areas
with a limited amount of data analysis to monitor student progress, inform instruction, or improve
teacher practices.
Teachers use few, if any, common assessments to monitor student progress, inform instruction, or
Not Evident
improve teacher practices.
Emerging

Data
Sources

Common assmnts in Lit and Mth, BnchMks, Progress Monitoring, Coaching, Running records, IKAN,
GLOSS, GKIDS, EOGs (document links this standard to standard 3 and automatically pastes into both)

Comments Some team members felt that not all assessments given in the school are as beneficial in informing
(optional) instruction as others. There is some concern that there are too many assessments given.

GSPS - Assessment (Standard 4): Implements a process to collaboratively analyze assessment results to adjust
instruction
Teachers extensively use a systematic, collaborative process to analyze assessment results.
Exemplary Instruction is consistently adjusted based on the analysis of assessment results across all content
areas, grade levels, or both.
Teachers regularly use a collaborative process to analyze assessment results. Instruction is routinely
Operational
adjusted based on the analysis of assessment results.
Emerging

Teachers occasionally use a collaborative process to analyze assessment results. Instruction is
sometimes adjusted based on the analysis of assessment results.

A collaborative process to analyze assessment results does not exist. Instruction is rarely, if ever,
Not Evident adjusted based on the analysis of assessment results.
Data
Sources

RTI teams, Design Team, Ldshp Team, ACCESS assmnt, Class rostering, EOG data reviews, IEPs

Comments Further communication of RTI process and impact is needed.
(optional)
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GSPS - Assessment (Standard 5): Implements grading practices that provide an accurate indication of student
progress on the required standards
The grading practices used by teachers across nearly all content areas, grade levels, or both,
consistently provide an accurate indication of student progress on the required standards.
The grading practices used by teachers in most content areas, grade levels, or both provide an
Operational
accurate indication of student progress on the required standards.
Exemplary

Emerging

The grading practices used by teachers in some content areas, grade levels, or both provide an
accurate indication of student progress on the required standards.

Not Evident

The grading practices used by teachers rarely, if ever, provide an accurate indication of student
progress on the required standards.

Data
Sources

Common assmnts in Lit and Mth, BnchMks, Progress Monitoring, Coaching, Running records, IKAN,
GLOSS, GKIDS, EOGs (document links this standard to standard 3 and automatically pastes into both)

Comments Some team members felt that not all assessments given in the school are as beneficial in informing
(optional) instruction as others. There is some concern that there are too many assessments given.

Teacher Keys Effectiveness System
Standard
2. Instructional Planning: The teacher plans using state and local school district curricula and standards,
effective strategies, resources, and data to address the differentiated needs of all students.
3. Instructional Strategies: The teacher promotes student learning by using research-based instructional
strategies relevant to the content area to engage students in active learning and to facilitate the students’
acquisition of key knowledge and skills.
4. Differentiated Instruction: The teacher challenges and supports each student’s learning by providing
appropriate content and developing skills which address individual learning differences.
5. Assessment Strategies: The teacher systematically chooses a variety of diagnostic, formative, and
summative assessment strategies and instruments that are valid and appropriate for the content and student
population.
6. Assessment Uses: The teacher systematically gathers, analyzes, and uses relevant data to measure student
progress, to inform instructional content and delivery methods, and to provide timely and constructive
feedback to both students and parents.
8. Academically Challenging Environment: The teacher creates a student-centered, academic environment
in which teaching and learning occur at high
levels and students are self-directed learners.
Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric.

Score
2.1

2.2

2.2

2.1

2.0

2.1

Source: TLE Electronic Platform (FY16).

2.1 Coherent Instructional System
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Additional data: What additional
facts did the team identify that relate
to a coherent instructional system?
(May be informed by quantitative or
qualitative sources.)

What data sources were utilized to
make the above determinations?

Stnds based report cards K-5 with accompanying pacing guides and rubrics;
Vertical math and literacy teams; District Literacy Team; Instructional coaches
for literacy and math, TKES/LKES processes for observing instruction; Content
and Engagement Team work on districtwide benchmark assessments for
reading and math; Otis Ed warehouse for data and data analysis; Professional
learning for principals to support PLCs; District/school based Evidence and
Assessment for data analysis & evidence, Lit Team, Ldshp Team, Chall Team
TKES/LKES data; CNA Stakeholder review and feedback

2.1.2 COHERENT INSTRUCTIONAL SYSTEM GUIDING QUESTIONS
Planning for quality instruction:
What processes are in place to plan for
quality instruction? Include processes
to define both what students should
“know” and “do”, as well as determine
how students will demonstrate they
“know” the content and can “do” a
skill or perform a task. Describe the
effectiveness of the existing processes.
What data sources were utilized to
make the above determinations?

Delivering quality instruction: What
processes are in place to provide
guidance to teachers in the delivery
of quality instruction? Describe the
effectiveness of existing processes.

What data sources were utilized to
make the above determinations?
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Grade level mtgs, Design days, Prof. Learning, LC/Math Coaches, District and
School Design Teams, Literacy Teams, Design Resources Teams, Evidence
and Assessment, AP Leadership, Student Engagement Frameworks Vertical lit
and math teams, District and school level coordinators/coaches in literacy and
math, progress monitoring, district developed benchmark assessments are in
process

TKES/LKES data; Student achievement data; CNA Stakeholder review

School Structures mirror District Team Structures - Design, Literacy, Design
Resources, Evidence and Assessment; Student Engagement framework;
Dedicated District Coordinators and Instructional Coaches for Literacy, Math,
and Instructional Technology; Elem pacing guides, learning progressions;
Progress monitoring and RTI will escalate in FY18; PL in academic language
and depth of knowledge are scheduled for FY18;
All of these processes are effective in supporting quality instruction.

Student achievement data; TKES/LKES data; CNA Stakeholder review and
feedback

2.1 Coherent Instructional System

DATA COLLECTION and ANALYSIS
Monitoring student progress: What
processes are in place to monitor
student progress? Describe the
effectiveness of existing processes.

State and local assessments, monthly progress monitoring, running records,
text level analyses, GLOSS, IKAN, School leader/teacher observations, and
Performance Rubrics are in place and assist in determining extent of student
learning. However, there is concern that more time is needed to
review/reflect/and implement based on the results of the various
assessments/processes undertaken. Additionally, some processes are more
mature than others.

What data sources were utilized to
make the above determinations?

Student Achievement Data, Instructional Programs Data, LAPS/TAPS, Literacy
and Math Benchmarking Data,CNA Stakeholder data

Refining the instructional system:
What processes are in place to monitor
and improve the planning for and
delivery of quality instruction and
the monitoring of student progress?
Describe the effectiveness of existing
processes.

Collaborative planning time for teachers, progress monitoring/RTI, TKES/LKES,
collecting and analyzing student and program data, District Student Success
Dashboard; Otis Ed warehouse for data and data analysis; annual surveys;
While there are many structures in place and available to support the planning
and delivery of quality instruction and monitoring student progress, some
processes are more mature than others.

What data sources were utilized to
make the above determinations?

TKES/LKES data; CNA Stakeholder review and feedback

2.1.3 COHERENT INSTRUCTIONAL SYSTEM TRENDS AND PATTERNS
Summarize the coherent instructional
system trends and patterns observed
by the team while completing this
section of the report. What are the
important trends and patterns that will
support the identification of student,
teacher, and leader needs?

2.1 Coherent Instructional System

Improve student self-monitoring processes, directly align class focus with
assessment results, the use of school teams and the district's literacy
framework as well as the availability of instructional coaches are strengths.
Raising student academic achievement using benchmark and Interim
assessments, continued work in refining progress monitoring and RTI process,
continued creation of pacing guides/content standards work, and the maturation
of school PLCs are all important work of the school.
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2.2 EFFECTIVE LEADERSHIP
Analyze the school’s data (including sections 2.6 and 2.7) and answer the guiding questions to determine existing trends
and patterns that support the identification of leadership needs. Complete a data-informed self-rating for each Georgia
School Performance Standard (GSPS). See the Effective Leadership webinar for additional information and guidance.
2.2.1 EFFECTIVE LEADERSHIP DATA

GSPS - Leadership (Standard 1): Builds and sustains relationships to foster the success of students and staff
Exemplary

Operational

Emerging

Administrators consistently build and sustain relationships to foster the success of students and
staff. The school staff is fully engaged in relationship building through collaboration, internal
and external communication, and building trust with staff, students, families, and community
stakeholders.
Administrators regularly build and sustain relationships to foster the success of students and staff.

Administrators sometimes build relationships to foster the success of students and staff.

Not Evident Administrators seldom, if ever, build relationships to foster the success of students and staff.
Data
Sources

School Teams (Design, Design Resources, Leadership, ROAR, etc), New teacher mentors, Literacy
coaching, Teacher/Admin conferences, School Council

Comments
(optional)

GSPS - Leadership (Standard 2): Initiates and manages change to improve staff performance and student
learning
Administrators, the school leadership team, and other teacher leaders initiate and sustain change
to improve staff performance and student learning. Administrators, the school leadership team,
Exemplary
and other teacher leaders create a sense of urgency for change and effectively communicate a
common vision.
Administrators and the school leadership team initiate and sustain change to improve staff
Operational performance and student learning. The principal provides an appropriate balance of pressure and
support to manage the change process for desired results.
Administrators initiate change to improve staff performance and student learning but do not
Emerging sustain the change, remove barriers, or both.
Not Evident Administrators initiate few, if any, changes that impact staff performance and student learning.
Data
Sources
Comments
(optional)

20

TKES process, Literacy and Math initiatives, Curriculum teams, Technology integration expectations
Further clarification in this area is needed. School admin seeks to provide a balance between instructional
time and professional learning time. Much PL is offered at the district level & creates subsequent pressure

2.2 Effective Leadership

DATA COLLECTION and ANALYSIS
GSPS - Leadership (Standard 3): Uses systems to ensure effective implementation of curriculum, assessment,
instruction, and professional learning practices
The principal and other school leaders continually use systems to ensure effective implementation
of curriculum, assessment, instruction, and professional learning practices. The principal and
Exemplary
other school leaders have a comprehensive knowledge and understanding of the best practices for
curriculum, assessment, instruction, and professional learning.
The principal and other school leaders often use systems to ensure effective implementation of
Operational curriculum, assessment, instruction, and professional learning practices.
Emerging
Not Evident
Data
Sources

The principal and other school leaders occasionally use systems to ensure effective implementation
of curriculum, assessment, instruction, and professional learning practices.
The principal and other school leaders rarely, if ever, use systems to ensure effective
implementation of curriculum, assessment, instruction, and professional learning practices.
Progress monitoring, Common assessments, Standards based report cards/rubrics, Literacy and math
initiatives, TKES process

Comments
(optional)

GSPS - Leadership (Standard 4): Uses processes to systematically analyze data to improve student
achievement
Extensive, comprehensive processes, including root cause analysis, are used consistently to analyze
data (e.g., multiple sources of data: classroom, grade level, departmental, and subgroup, perception
data) to improve student achievement.
Numerous processes are used frequently to analyze data (e.g., multiple sources of data: classroom,
Operational grade level, departmental, and subgroup, perception data) to improve student achievement.
Exemplary

Emerging

Some processes are in place and used occasionally to analyze data to improve student achievement.

Not Evident Few, if any, processes are in place to analyze data to improve student achievement.
Data
Sources

Data Wednesdays, Disaggregated data development and reviews, Data tool resource awareness (i.e.
NWGA RESA tool),

Comments
(optional)

2.2 Effective Leadership
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GSPS - Leadership (Standard 5): Builds leadership capacity through shared decision-making and problemsolving
Extensive structures exist for staff to engage in shared decision-making and problem-solving and
Exemplary to build their leadership capacities. Administrators collaborate consistently with staff members to
gather input.
Numerous structures exist for staff to engage in shared decision-making and problem-solving and
Operational to build their leadership capacities.
Emerging

Some structures exist for staff to engage in shared decision-making, problem-solving, or both.

Not Evident Few, if any, structures exist for staff to engage in shared decision-making or problem-solving.
Data
Sources

Scheduling conversations, Rostering meetings, Leadership team decisions, Grade level teams, Literacy
team, Design team, Design resources team

Comments
(optional)

GSPS - Leadership (Standard 6): Establishes and supports a data-driven school leadership team that is
focused on student learning
A highly effective, proactive, and data-driven school leadership team is focused on student
learning. The leadership team addresses nearly all areas of student and staff learning and school
Exemplary
leadership, including the development, implementation, and regular monitoring of the school
improvement plan.
A data-driven school leadership team is established with stakeholder representation (e.g., core
Operational and non-core teachers, certified support staff) and is focused on student learning. The school
leadership team meets regularly and uses norms and protocols to work effectively and efficiently.
The school leadership team is established and has some stakeholder representation but is focused
Emerging chiefly on school operations rather than student learning.
Not Evident
Data
Sources

A school leadership team does not exist or does not have adequate stakeholder representation.
Leadership team agendas, Leadership team sign-in sheets

Comments
(optional)
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DATA COLLECTION and ANALYSIS
GSPS - Leadership (Standard 7): Monitors and evaluates the performance of teachers and other staff using
multiple data sources
Monitoring the performance of teachers and other staff through observations, surveys, data,
and documentation is consistent and comprehensive, resulting in highly accurate performance
Exemplary evaluations. A comprehensive system is in place to provide teachers and staff with ongoing,
accurate, timely, detailed, descriptive feedback related to their performance. Administrators use the
evaluation process to identify role models, teacher leaders, or both.
Monitoring the performance of teachers and other staff regularly occurs using data or
Operational documentation, generally resulting in accurate performance evaluations. Teachers and staff receive
accurate, timely, descriptive feedback related to their performance.
Monitoring the performance of teachers and other staff is inconsistent, incomplete, or lacks data
Emerging or documentation, sometimes resulting in inaccurate performance evaluations. Teachers and staff
receive some descriptive feedback related to their performance.
Monitoring the performance of teachers and other staff rarely occurs or often results in inaccurate
Not Evident performance evaluations. Teachers and staff receive little or no descriptive feedback related to their
performance.
Data
Sources
Comments
(optional)

TKES Process

Feedback from observations is not equally noted across the administrative team.

GSPS - Leadership (Standard 8): Provides ongoing support to teachers and other staff
Exemplary
Operational
Emerging

A comprehensive support system that is timely and targeted to individual needs is provided to
teachers and other staff.
Most support provided to teachers and other staff is targeted to individual needs.
Some support provided to teachers and staff is targeted to individual needs.

Not Evident Support to teachers and staff does not exist or is not targeted to individual needs.
Data
Sources
Comments
(optional)

LC Coaching, Math Coaching

Additional time for math support is needed. Also, this year's intermediate level literacy coaching will be
diminished b/c of staff role change and the unfilled intermediate coach's position

2.2 Effective Leadership
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GSPS - Planning and Organization (Standard 1): Shares a common vision/mission that defines school
culture and guides the continuous improvement process
A common vision and mission have been collaboratively developed and communicated to
nearly all stakeholders. The culture of the school has been deeply defined over time by the vision
Exemplary
and mission, which are updated as needed. The daily work and practices of staff consistently
demonstrate a sustained commitment to continuous improvement.
A common vision and mission have been developed through a collaborative process and
Operational communicated to most stakeholders. The vision and mission define the culture of the school and
guide the continuous improvement process.
A common vision and mission have been developed by some staff members but have not been
Emerging effectively communicated so that they guide the continuous improvement process.
A common vision and mission have not been developed or updated or have been developed by a
Not Evident few staff members.
Data
Sources
Comments
(optional)

School vision/mission supports the district vision/mission

This work was begun prior to a transitional year. There were significant changes in both the admin team
and general staff. Building new relationships and trust were the primary focus of the 2016/2017 school yr.

GSPS - Planning and Organization (Standard 2): Uses a data-driven and consensus-oriented process to
develop and implement a school improvement plan that is focused on student performance
A school improvement plan has been developed using a data-driven and consensus-oriented
process with input from nearly all stakeholders. The plan includes appropriate goals and strategies
Exemplary
with a strong focus on increasing student performance. This process and plan consistently guide
the work of the school staff.
A school improvement plan has been developed using a data-driven and consensus-oriented
Operational process with input from most plan stakeholders. The plan includes appropriate goals and strategies
with a focus on increasing student performance.
A school improvement plan has been developed with input from some stakeholders. The school
Emerging improvement plan is based on incomplete data analysis with limited focus on student performance.
Not Evident
Data
Sources

An up-to-date, data-driven school improvement plan focused on student performance is not in
place.
School improvement plan, Assessment results, Student surveys, Staff surveys, Parent surveys

Comments
(optional)
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GSPS - Planning and Organization (Standard 3): Monitors implementation of the school improvement plan
and makes adjustments, as needed
The goals and strategies of the school improvement plan are continually monitored by
administrators, the school leadership team, and teacher leaders to evaluate the impact on student
Exemplary
performance. Ongoing adjustments are made based on various performance, process, and
perception data.
The goals and strategies of the school improvement plan are regularly monitored by administrators
Operational and the school leadership team to evaluate the impact on student performance.
Adjustments are made to the plan, as needed, based on the analysis of data.
The goals and strategies of the school improvement plan are occasionally monitored by
Emerging administrators.
Not Evident The goals and strategies of the school improvement plan are rarely, if ever, monitored.
Data
Sources
Comments
(optional)

Student achievement data review, Progress monitoring, Various SAAS implementation/reflection

Periodic updates on school improvement implementation and modification would benefit the organization.

GSPS - Planning and Organization (Standard 4): Monitors the use of available resources to support
continuous improvement
The use of available resources (e.g., personnel, time, facilities, equipment, materials) to support
Exemplary continuous improvement is consistently monitored. School schedules and processes are designed
to make effective use of personnel, time, materials, and equipment.
The use of available resources (e.g., personnel, time, facilities, equipment, materials) to support
Operational continuous improvement is frequently monitored.
Emerging

The use of available resources to support continuous improvement is inconsistently monitored.

Not Evident The use of available resources to support continuous improvement is rarely, if ever, monitored.
Data
Sources

Master schedule to allocate support resources to have the most impact, Individual teacher schedules,
Collab planning, Bookroom processes, Literacy/Math coaching

Comments
(optional)

2.2 Effective Leadership
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GSPS - Planning and Organization (Standard 5): Develops, communicates, and implements rules, policies,
schedules, and procedures to maximize student learning and staff effectiveness
Rules, policies, schedules, and procedures are developed with stakeholder input, effectively
communicated, and consistently implemented throughout the school to maximize student learning
Exemplary
and staff effectiveness. These rules, policies, schedules, and procedures are consistently reviewed
and revised as needed.
Rules, policies, schedules, and procedures are developed, communicated, and implemented
Operational throughout the school to maximize student learning and staff effectiveness. These rules, policies,
schedules, and procedures are periodically reviewed and systematically revised as needed.
Rules, policies, schedules, and procedures are developed but are not effectively communicated or
Emerging are implemented inconsistently across the school.
Rules, policies, or procedures are not developed, are poorly communicated, or are ineffectively
Not Evident implemented. In some cases, rules, policies, schedules, or procedures are out of date or have
become barriers to student learning or staff effectiveness.
Data
Sources

ROAR team, Staff hndbk, Mandated training course, Parent conferences, Schedules

Comments
(optional)

GSPS - Planning and Organization (Standard 6): Uses protocols to maintain the school campus and
equipment providing a safe, clean, and inviting learning environment
Protocols (e.g., safety drills, tornado drills, inclement weather plans, current crisis plan, schoolwide safety plan, maintenance protocols, facility-use protocols, functional custodial schedules)
Exemplary are used extensively to maintain the school campus and equipment providing a safe, clean, and
inviting learning environment. A proactive maintenance process is in place, and repairs are
completed in a satisfactory and timely manner, when needed.
Protocols (e.g., safety drills, tornado drills, inclement weather plans, current crisis plan, schoolwide safety plan, maintenance protocols, facility-use protocols, functional custodial schedules) are
Operational
used to maintain the school campus and equipment providing a safe, clean, and inviting learning
environment. The school and campus are clean, well-maintained, inviting, and safe.
Protocols are sometimes used to maintain the school campus and equipment.
Emerging The school and campus are partially clean, maintained, and inviting, but some safety issues exist.
Protocols do not exist or are rarely, if ever, used to maintain the school campus and equipment.
Not Evident The school and campus are not clean, maintained, or inviting, and safety issues exist.
Data
Sources
Comments
(optional)
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EOP, Drills, Explanations, Reviews, Work orders, School Resource Officer
After hours use by community may negatively impacts maintenance and safety efforts.

2.2 Effective Leadership

DATA COLLECTION and ANALYSIS
Teacher Keys Effectiveness System
Standard
9. Professionalism: The teacher exhibits a commitment to professional ethics and the school’s mission,
participates in professional growth opportunities to support student learning, and contributes to the
profession.

Score
2.1

Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY16).
Additional data: What additional facts School Design and Design Resource teams, TKES Conferences, NWGA RESA
did the team identify that relate to
Data site, District Data dashboard
effective leadership? (May be informed
by quantitative or qualitative sources.)

What data sources were utilized to
make the above determinations?

Agendas, Digital Data tools, Online course sites via LMS

2.2.2 EFFECTIVE LEADERSHIP GUIDING QUESTIONS
Creating and maintaining a climate
and culture conducive to learning:
What school processes are in place to
support and ensure schools allow both
adults and children to put learning
at the center of their daily activities?
Describe the effectiveness of existing
processes.
What data sources were utilized to
make the above determinations?

Cultivating and distributing
leadership: What processes are in
place that support the development
of leadership across the organization?
Describe the effectiveness of existing
processes.
What data sources were utilized to
make the above determinations?

2.2 Effective Leadership

All of these well established collaborative processes are effective because
each allows adults and children to center on learning: School Improvement
Plans; School Board Policy; Literacy Instructional Framework; Math
Instructional Framework; Embedded Prof Dev; Instructional coaching; School
schedules; School Teams; Support for PLCs

Stakeholder surveys; Literacy data; Math data; Prof Learning data; Coaching
data; school schedules; Team agendas/data

Leaders and potential leaders are developed and inducted into the district's
mission, vision, and beliefs in multiple ways: Principals involvement in the
RESA Principal's Center and the PAGE Network; District Design Team; AP
Leadership Team; New principal training through Schlechty Principal's
Academy; District participation in Leadership Dalton; Leading and Co-leading of
district teams; Because the district has a high retention rate for principals, we
feel these processes are effective.
District Organization chart and team structures; Team Agendas, School Leads,
Leadership Team, Grade Chairs
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Ensuring high quality instruction in
all classrooms: What processes are in
place to reduce the variability in the
quality of instruction across all schools
and in all classrooms? Describe the
effectiveness of existing processes.
What data sources were utilized to
make the above determinations?

These effective processes reduce the variability of instruction: Stds based
report cards/pacing guides/rubrics K-5; Vertical math/ literacy teams; District
Literacy Team; Instructional coaches for literacy/math, TKES/LKES for
observing instruction; Content and Engagement Team work on district-wide
benchmark assessments for reading/math; Otis Ed warehouse for data/data
analysis; District based Evidence and Assessment analyses for data and
evidence of learning

Georgia Performance Standards; Instructional Frameworks guidance
documents and plans, Standards based report cards; TKES/LKES data

Managing the school and its resources: School allocation of resources aligned to SIP and Title I needs, Collaborative
What processes are in place to ensure budget and staffing process; FTE notebooks; Monthly admin meetings;
that leaders use all resources in an
Principals' CIP meetings with the Supt; Internal controls processes
effective and efficient manner that
is aligned to the school’s mission?
Describe the effectiveness of existing
processes.
What data sources were utilized to
make the above determinations?

Managing school improvement
efforts: What processes are in place to
support ongoing improvement of the
school’s major systems, structures and
processes? Describe the effectiveness
of existing processes.
What data sources were utilized to
make the above determinations?
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Internal controls process; Title I plans and budgets, Budget process artifacts,
financial audits

Leadership team review of existing practices and procedures with opportunities
for improvement. While data collection and analyses occur routinely, we feel
that a more deliberate review of major systems, structures and processes
would be beneficial.

Stakeholder surveys, Leadership team agendas

2.2 Effective Leadership

DATA COLLECTION and ANALYSIS
Providing quality professional
learning: What professional learning
is provided currently for leaders in the
areas of instruction and operation?
In what evidence-based professional
learning, that would both support
continuous education and increase
student achievement, have leaders
expressed interest? Describe the
effectiveness of existing professional
learning.
What data sources were utilized to
make the above determinations?

Providing quality professional
learning: What are the current
identified professional learning needs
for leaders?

What data sources were utilized to
make the above determinations?

Principal involvement in RESA efforts and the PAGE Network; District Design
Team; AP Leadership Team; Professional learning for principal to support
PLCs; Leading and Co-leading of district teams; Grade chair support; Literacy
and math coaches receive routine support for redelivery/development;
Leaders have most recently expressed interest in professional learning about
students of poverty, professional learning communities, progress monitoring,
and data analysis. There is evidence in the district that leaders are internalizing
and implementing the professional learning strategies that have been provided
and asking for more work in the areas listed above.

PL schedules and agendas, Student assessment results

Current identified professional needs for leaders:
Eliminating barriers for students of poverty
Effective Teacher Evaluation Process
Effective Progress Monitoring and Data Management to Improve Student
Achievement
Developing and Supporting Professional Learning Communities

TKES/LKES Data, CIPs

2.2.3 EFFECTIVE LEADERSHIP TRENDS AND PATTERNS
Summarize the effective leadership
trends and patterns observed by the
team while completing this section
of the report. What are the important
trends and patterns that will support
the identification of student, teacher,
and leader needs?

2.2 Effective Leadership

The DPS leader cohort members (school leaders and district leaders) are
engaged in multiple opportunities designed to strengthen their skills to be
effective instructional leaders. These opportunities are offered both inside the
district through the District Design Team, AP Leadership Academy and the
principals' CIP plans and also outside the district through the PAGE network
and the Northwest GA RESA Principal's Center. Leaders also collaborate to
work on administrative and budget processes. DPS also completed the Taking
Stock System Capacity Standards Review where district leaders, board
members and students spent three days assessing the capacity of the district in
the following areas: shared understanding for the need for change, shared
beliefs and vision, a focus on students and on the quality of work provided to
students, structures for participatory leadership, structures for results-oriented
decision making, structures for continuity, providing ongoing support,
fostering innovation/flexibility, employing technology, and fostering
collaboration. All of these processes support the identification of needs.
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2.3 PROFESSIONAL CAPACITY
Analyze the school’s data (including sections 2.6 and 2.7) and answer the guiding questions to determine existing trends
and patterns that support the identification of professional capacity needs. Complete a data-informed self-rating for each
Georgia School Performance Standard (GSPS). Schools with teacher counts of less than 15 are denoted by “TFT” (too few
teachers). See the Professional Capacity webinar for additional information and guidance.
2.3.1 PROFESSIONAL CAPACITY DATA

GSPS - Leadership (Standard 5): Builds leadership capacity through shared decision-making and problemsolving
Extensive structures exist for staff to engage in shared decision-making and problem-solving and
to build their leadership capacities. Administrators collaborate consistently with staff members to
gather input.
Numerous structures exist for staff to engage in shared decision-making and problem-solving and
Operational to build their leadership capacities.
Exemplary

Emerging

Some structures exist for staff to engage in shared decision-making, problem-solving, or both.

Not Evident Few, if any, structures exist for staff to engage in shared decision-making or problem-solving.
Data
Sources

School teams, Grade chairs, Literacy coach, Math lead, EL lead, TKES conferences/support mtgs,
Curriculum meetings (ss, sc)

Comments
(optional)

GSPS - Professional Learning (Standard 1): Aligns professional learning with needs identified through
analysis of a variety of data
Professional learning needs are identified and differentiated through a collaborative analysis
process using a variety of data (e.g., student achievement data, examination of student work,
Exemplary process data, teacher and leader effectiveness data, action research data, perception data from
students, staff, and families). Ongoing support is provided through differentiated professional
learning.
Professional learning needs are identified through a collaborative analysis process using a variety of
Operational data (e.g., student achievement data, examination of student work, process data, teacher and leader
effectiveness data, action research data, perception data from students, staff, and families).
Professional learning needs are identified using limited sources of data.
Emerging
Not Evident
Data
Sources

Professional learning needs are identified using little or no data.
LC, PL in math, sc, ss, DOK, TKES goals, RR, i3, 3-D day

Comments More support is needed for differentiated, ongoing professional learning beyond LC and math.
(optional)
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DATA COLLECTION and ANALYSIS
GSPS - Professional Learning (Standard 2): Establishes a culture of collaboration among administrators and
staff to enhance individual and collective performance
Administrators and staff, as a foundational practice, consistently collaborate to support
leadership and personal accountability and to enhance individual and collective
Exemplary performance (e.g., construct knowledge, acquire skills, refine practice, provide feedback).
Teachers conduct action research and assume ownership of professional learning
processes.
Administrators and staff routinely collaborate to improve individual and collective
Operational
performance (e.g., construct knowledge, acquire skills, refine practice, provide feedback).
Administrators and staff sometimes collaborate to improve individual and collective
Emerging
performance.
Administrators and staff rarely collaborate to improve individual and collective
Not Evident performance.
Data
Sources

School teams, Mentors, Induction, Collaborative planning, Design time for support departments and grade
levels

Comments
(optional)

GSPS - Professional Learning (Standard 3): Defines expectations for implementing professional learning
Administrators, teacher leaders, or both consistently define expectations for the
Exemplary implementation of professional learning, including details regarding the stages of
implementation and how monitoring will occur as implementation progresses.
Administrators, teacher leaders, or both regularly define expectations for the
Operational
implementation of professional learning.
Administrators, teacher leaders, or both occasionally define expectations for the
Emerging
implementation of professional learning.
Administrators, teacher leaders, or both rarely, if ever, define expectations for the
Not Evident implementation of professional learning.
Data
Sources

Sc/SS redelivery agendas, 3-D design day, PL meeting dates/agendas, Handouts

Comments
(optional)

2.3 Professional Capacity
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GSPS - Professional Learning (Standard 4): Uses multiple professional learning designs to support the
various learning needs of the staff
Staff members actively participate in job-embedded professional learning that engages
collaborative teams in a variety of appropriate learning designs (e.g., collaborative lesson
Exemplary study, analysis of student work, problem solving sessions, curriculum development,
coursework, action research, classroom observations, online networks). Professional
learning includes extensive follow-up with descriptive feedback and coaching.
Staff members actively participate in professional learning, most of which is jobembedded, which includes multiple designs (e.g., collaborative lesson study, analysis of
Operational student work, problem-solving sessions, curriculum development, coursework, action
research, classroom observations, online networks) to support their various learning
needs. Professional learning includes follow-up with feedback and coaching.
Some staff members are engaged in professional learning that makes use of more than one
Emerging
learning design to address their identified needs.
Staff members receive single, stand-alone professional learning events that are
Not Evident
informational and mostly large-group presentation designs.
Data
Sources

PL topics and delivery modes, Progress monitoring, Coaching logs, TKES goals, 3-D day, Grade level PL
requests, Canvas Course

Comments
(optional)

GSPS - Professional Learning (Standard 5): Allocates resources and establishes systems to support and
sustain effective professional learning
Extensive resources (e.g., substitute teachers, materials, handouts, tools, stipends,
facilitators, technology) and systems (e.g., conducive schedules, adequate collaborative
Exemplary time, model classrooms) are allocated to support and sustain effective professional
learning. Opportunities to practice skills, receive follow-up, feedback, and coaching are
provided to support the effectiveness of professional learning.
Adequate resources (e.g., substitute teachers, materials, handouts, tools, stipends,
Operational facilitators, technology) and systems (e.g., conducive schedules, adequate collaborative
time, model classrooms) are in place to support and sustain professional learning.
Some resources and systems are allocated to support and sustain professional learning.
Emerging

Not Evident
Data
Sources

Few, if any, resources and systems are provided to support and sustain professional
learning.
Master schedule, Host classrooms, Curriculum Leads

Comments
(optional)
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DATA COLLECTION and ANALYSIS
GSPS - Professional Learning (Standard 6): Monitors and evaluates the impact of professional learning on
staff practices and student learning
Monitoring and evaluating the impact of professional learning on staff practices and increases
Exemplary in student learning occurs extensively. Evaluation results are used to identify and implement
processes to extend student learning.
Monitoring and evaluating the impact of professional learning on staff practices and student
Operational learning occurs routinely.
Emerging

Monitoring and evaluating the impact of professional learning on staff practices occurs
sporadically.

Monitoring and evaluating the impact of professional learning on staff practices occurs rarely, if
Not Evident ever.
Data
Sources

TKES observations, Coaching sessions, LC/math/milestones/PK/GKIDS/ACCESS data collection and
review

Comments
(optional)

Teacher Keys Effectiveness System
Standard
1. Professional Knowledge: The teacher demonstrates an understanding of the curriculum, subject content,
pedagogical knowledge, and the needs of students by providing relevant learning experiences.
9. Professionalism: The teacher exhibits a commitment to professional ethics and the school’s mission,
participates in professional growth opportunities to support student learning, and contributes to the
profession.
10. Communication: The teacher communicates effectively with students, parents or guardians, district and
school personnel, and other stakeholders in ways that enhance student learning.
Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric.

Score

2.1
2.1
2.1

Source: TLE Electronic Platform (FY16).

Teacher Retention (%)
School
State Average

2014-15

2015-16

87.5
78.4

88
83.3

Source: Certified/Classified Personnel Information (CPI).

Teachers Teaching with Emergency or Provisional
Certification (Counts)
2014-15

2015-16

0
0
School
Source: Certified/Classified Personnel Information (CPI).

2.3 Professional Capacity

Teachers Out-of-Field (%)
2014-15 2015-16
0.0
0.0
School
State Average
7.3
1.4
Source: Certified/Classified Personnel Information (CPI).

Inexperienced Teachers (Less than 4 Years) (%)
2014-15

2015-16
13.2

7.6
School
State Average
12.0
13.2
Source: Certified/Classified Personnel Information (CPI).
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Additional data: What additional
facts did the team identify that relate
to professional capacity? (May be
informed by quantitative or qualitative
sources.)

What data sources were utilized to
make the above determinations?

The team identified many factors that support strong professional capacity:
New Teacher Induction, School Teams: Ldshp, DRT, DT, SST, RTI, YR 1
Literacy training and Literacy and Math Coaching, Common planning and PLC
opportunities, AP Leadership, Bright from the Start (PK), Gifted training,
Reading Recovery (I3 ESS); SIOP; New Zealand Math and Progress
monitoring, Mindset; District professional learning conference (3-D),TKES
self-assessments, PL goals, Collaborative planning,
Teacher retention, teachers out of field, certified in area teachers, and number
of inexperienced teachers as compared to state averages

2.3.2 PROFESSIONAL CAPACITY GUIDING QUESTIONS
Attracting staff: What processes are
Ongoing professional learning for staff, Partnership with DSC for student
in place to attract, identify, and retain teachers, and the induction process paired with mentors are in place and
effective teachers and leaders who are support the attraction/identification/retention of effective staff.
the best fit for the school? Describe the
effectiveness of existing processes.

What data sources were utilized to
make the above determinations?
Developing staff: What evidence-based
processes are in place to ensure the
increasing quality of the school staff ’s
knowledge and skills? Are existing
processes effective in increasing
both staff ’s knowledge and skills and
student achievement?
What data sources were utilized to
make the above determinations?

Retaining staff: What processes are
in place to ensure that all school
staff are working in the context/
position that is most beneficial to
student achievement? Describe the
effectiveness of existing processes.
What data sources were utilized to
make the above determinations?
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Induction info, new teacher orientation, personnel records, teacher/leader
retention data

The following processes are effective in increasing staff knowledge and skills
and student achievement: LC training; math training, number talks; Tech
training, Academic language training (CAL institute), 3-D day; data
wednesdays, and RESA trainings.

PL course schedules; PL evaluations; TKES/LKES; Student achievement data

HR screens applicant information for qualifications before releasing the
applicant information to district and school leaders. School principals, Human
Resources personnel, and Content and Engagement personnel work together
upon initial hire, through the budgeting process and through the staff transfer
process to place staff where they are most effective. Areas of professional
development and training are an important factor that is considered when
placing or moving a staff member. These are effective processes for us.

HR data/records; Budget process; teachers/principal retention data; Teachers
out of field data;

2.3 Professional Capacity

DATA COLLECTION and ANALYSIS
Staff collaboration: What processes
are in place to ensure that effective
collaboration is occurring across
the school to advance student
achievement? Describe the
effectiveness of existing processes.
What data sources were utilized to
make the above determinations?

Providing quality professional
learning: What professional learning is
currently provided for teachers in the
areas of content, pedagogy, supports
and interventions, and leadership?
In what evidence-based professional
learning, that would both support
continuous education and increase
student achievement, have teachers
expressed interest? Describe the
effectiveness of existing professional
learning.
What data sources were utilized to
make the above determinations?
Recruitment and retention concerns:
Examine current and recent
recruitment and retention data in the
school by content areas, grade levels,
and instructional support areas to
pinpoint precise areas of concern.
What data sources were utilized to
make the above determinations?

2.3 Professional Capacity

Effective collaboration processes include: data Wednesdays, common
planning/collaboration, LC/Math training, Design days, vertical planning, school
teams, school rep on all district teams

Team agendas, PL agendas, PL evaluation, Stakeholder surveys, PL course
schedules

Professional learning is currently provided to teachers in literacy and math
through embedded PL and coaching, CAL acad lang trng, Reading Recovery,
SIOP and Leveled Literacy Intervention training is currently provided to build
capacity for instructional interventions in typical and spec ed classrooms; For
FY18, the system will provide training on depth of knowledge and academic
language. Teachers are also accessing courses at our local RESA related to
content and instructional rigor. PLCs are collaborating to identify and guide
professional learning that is specific to schools, grade levels, classrooms, and
demographic and ethnic student groups. There is evidence that teachers are
internalizing and implementing the professional learning strategies that have
been provided and asking for more work in the areas listed.
PL schedules; Student achievement data; Instructional frameworks data; PLCs

Level of teacher pay is competitive with surrounding districts but not above
surrounding districts as it once was. DPS is not having as many qualified
applicants apply as in the past. Recruitment needs to continue - especially in
the areas of Special Education.

Retention data, inexperienced teacher data
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2.3.3 PROFESSIONAL CAPACITY TRENDS AND PATTERNS
Summarize the professional capacity
trends and patterns observed by the
team while completing this section
of the report. What are the important
trends and patterns that will support
the identification of student, teacher,
and leader needs?
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Professional Learning is needed in the following areas: Learning communities,
Resources, Outcomes, Leadership, Data, and Implementation.
Through coaching, teachers learn to reflect on the effectiveness of their
teaching. Research reveals that ongoing teacher training is the critical factor in
making a difference in student learning.

2.3 Professional Capacity

DATA COLLECTION and ANALYSIS
2.4 FAMILY and COMMUNITY ENGAGEMENT
Analyze the school’s data (including sections 2.6 and 2.7) and answer the guiding questions to determine existing trends
and patterns that support the identification of needs related to family and community engagement. Complete a datainformed self-rating for each Georgia School Performance Standard (GSPS). See the Family and Community Engagement
webinar for additional information and guidance. Visit Georgia’s Family Connection Partnership’s KIDS COUNT for
additional data.
2.4.1 FAMILY AND COMMUNITY ENGAGEMENT DATA

GSPS - Family and Community Engagement (Standard 1): Creates an environment that welcomes,
encourages, and connects family and community members to the school
The school has a well-established, inviting learning environment that welcomes, encourages, and
connects family and community members to the school. Numerous opportunities are given to
Exemplary
family members to become actively engaged in school-related events and improvement efforts as
participants, event managers, and workers.
The school has created an environment that welcomes, encourages, and connects family and
Operational community members to the school.
Emerging
Not Evident
Data
Sources
Comments
(optional)

The school has made some progress toward creating an environment that welcomes, encourages,
and connects family and community members to the school.
The school has not created an environment that welcomes, encourages, or connects family and
community members to the school.
Cheetah park, Family nights, field trips

Student safety and security are important; however, we need to find ways to help parents feel more
welcome throughout the school

GSPS - Family and Community Engagement (Standard 2): Establishes structures that promote clear and
open communication between the school and stakeholders
Extensive structures that promote clear and open communication between the school and
stakeholders have been effectively established and implemented. Structures are continuously
monitored for reliable and interactive communication.
Most structures that promote clear and open communication between the school and stakeholders
Operational have been effectively established and implemented.
Exemplary

Emerging

Some structures that promote clear and open communication between the school and stakeholders
exist.

Few, if any, structures that promote clear and open communication between the school and
Not Evident stakeholders exist.
Data
Sources

Student/Parent/Teacher compacts, Parent/teacher conferences, School website, School social media,
Classroom communication

Comments
(optional)

2.4 Family and Community Engagement
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GSPS - Family and Community Engagement (Standard 3): Establishes relationships and decision-making
processes that build capacity for family and community engagement in the success of students
A wide variety of relationships and collaborative decision-making processes (e.g., business
partnerships, school councils, parent or family organizations, academic and extra-curricular
Exemplary booster clubs, civic organizations, tutoring services, post-secondary partnerships) are pervasive in
promoting student success and well being. Expectations for family and community engagement are
embedded in the culture and result in stakeholders being actively involved in decision-making.
Numerous relationships and decision-making processes (e.g., business partnerships, school
councils, parent or family organizations, academic and extra-curricular booster clubs, civic
Operational
organizations, tutoring services) effectively build capacity for family and community engagement
in the success of students.
Limited relationships and decision-making processes have been initiated by the school to build
Emerging capacity for family and community engagement.
Not Evident
Data
Sources

Relationships and decision-making processes for families and the community are non-existent, or
those that do exist contribute minimally to student success.
School council, Club rosters, Before school tutoring, Parent surveys

Comments Concerns specific to our community may be a limiting factor in taking advantage of available opportunities
(optional) for engagement

GSPS - Family and Community Engagement (Standard 4): Communicates academic expectations and
current student achievement status to families
The school staff provides families with ongoing, detailed academic expectations and/or graduation
status (e.g., four-year graduation plans, syllabi, academic advisement protocols). Extensive
Exemplary communication related to the current achievement level of individual students is provided (e.g.,
progress reports, student-led parent conferences, report cards, reading level reports, state test
reports, school-based assessment reports, online reporting system).
The school staff communicates academic expectations and/or graduation status (e.g., fouryear graduation plans, syllabi, academic advisement protocols) throughout the year. Regular
Operational communication related to the current achievement level of individual students is provided (e.g.,
progress reports, parent conferences, report cards, reading level reports, state test reports, schoolbased assessment reports, online reporting system).
The school staff communicates some academic expectations at the start of the year. Some
Emerging communication related to the current achievement level of individual students is provided.
Not Evident
Data
Sources

The school staff does little to inform families of academic expectations. Little, if any,
communication related to the current achievement level of individual students is provided.
Data Wednesdays, Standards based report cards, Class assessments, Common assessments

Comments
(optional)

38

2.4 Family and Community Engagement
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GSPS - Family and Community Engagement (Standard 5): Develops the capacity of families to use support
strategies at home that will enhance academic achievement
The school continually develops the capacity (e.g., parent training, lunch and learn, make-it and
take-it) of families to use support strategies at home that will enhance academic achievement.
The school frequently develops the capacity (e.g., parent training, lunch and learn, make-it and
Operational take-it) of families to use support strategies at home that will enhance academic achievement.
Exemplary

Emerging

The school occasionally develops the capacity of families to use support strategies at home that will
enhance academic achievement.

Not Evident

The school seldom, if ever, develops the capacity of families to use support strategies at home that
will enhance academic achievement.

Data
Sources

School counselor, Admin/parent conferences, School Social worker, Parent resource center, Translation,
Academic family nights

Comments
(optional)

GSPS - Family and Community Engagement (Standard 6): Connects families with agencies and resources in
the community to meet the needs of students
The school has a systematic process in place to connect families with an array of agencies and
Exemplary resources (e.g., Y-Clubs, after-school programs, health and counseling services, community service
agencies, civic organizations, tutoring services) to meet the needs of students.
The school regularly connects families to agencies and resources in the community (e.g., Y-Clubs,
Operational after-school programs, health and counseling services, community service agencies, civic
organizations, tutoring services) to meet the needs of students.
The school sometimes connects families to agencies and resources in the community to meet the
Emerging needs of students.
The school does little to connect families with agencies and resources in the community to meet
Not Evident the needs of students.
Data
Sources

School counselor, School social worker, community partnerships

Comments
(optional)

Teacher Keys Effectiveness System
Standard
10. Communication: The teacher communicates effectively with students, parents or guardians, district and
school personnel, and other stakeholders in ways that enhance student learning.
Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric.

Score
2.1

Source: TLE Electronic Platform (FY16).

2.4 Family and Community Engagement
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Academic Parent-Teacher Teams (APTT)
Percentage of Parents Participating in APTT Meetings
2015-16

2016-17

Meeting 1
Meeting 2
Meeting 3
Source: Local APTT program data (to be completed by participating schools).
Additional data: What additional facts
did the team identify that relate to
family and community engagement?
(May be informed by quantitative or
qualitative sources.)

Jonas foundation events, United Way campaign, Baby cheetah walk, Warm
Hearts, Community Christmas, PC Giving Tree, Running Club events, Girls'
Club, Young GA Authors, DSC coordination, Creative Arts Guild coordination,
Lowes support, NWGA fair participation

What data sources were utilized to
make the above determinations?

Calendar of events, Counselor/social worker input data, Student Teacher
information, Participation rates in various activities

2.4.2 FAMILY AND COMMUNITY ENGAGEMENT GUIDING QUESTIONS
Welcoming all families and the
community: What processes are in
place to ensure that the school is
making families and communities feel
welcomed? Describe the effectiveness
of the existing processes.
What data sources were utilized to
make the above determinations?

School orientation, family nights, open house, parent conferences,
English/Spanish document availability, parent breakfast/lunch with children, and
bilingual front office staff all serve to create a welcoming environment for
parents to be involved in school.

Stakeholder surveys, HR records, translated documents

Communicating effectively with all
DPS website, DPS app, Messenger, Remind 101, PC School site, PC twitter,
families and the communities: What
Parent compacts, bilingual coordinator, bilingual social worker, and translation
are the processes for ensuring effective for parent conferences serve as effective communication tools.
communication with families and
communities in the school? Describe
the effectiveness of existing processes.

What data sources were utilized to
make the above determinations?
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Usage data for social media, websites, and digital communication tools, HR
records

2.4 Family and Community Engagement

DATA COLLECTION and ANALYSIS
Supporting student success: What
processes are in place to ensure
the school is supporting student
learning and healthy development
both at home and at school?
Describe the effectiveness of existing
processes.
What data sources were utilized to
make the above determinations?

Empowering families: What processes
are in place at the school to ensure
that families are empowered to be
advocates for their own and other
children? Describe the effectiveness of
existing processes.

What data sources were utilized to
make the above determinations?

Sharing leadership with families and
the community: What processes are
in place to ensure that family and
communities are equal partners in the
decisions that affect children in their
schools? Describe the effectiveness of
existing processes.
What data sources were utilized to
make the above determinations?

School bilingual social worker, school counselor, behavior specialist, parent
conferences with translation, school therapists, and the school nurse work
together to ensure home/school connection in support of learning and healthy
development.

Data logs, HR records, behavior data, attendance data

The school council, bilingual office staff, translation availability, PK coordinator,
family liaison, and counselor efforts support an effective process for
empowering families to advocate for their children.

School Council agendas, parent meetings, parent conference data, IEP data,
HR records

Staff participation in community organizations, RTI, school counselor, bilingual
translation, bilingual social worker, bilingual office staff, attendance meetings,
and school council meetings are some of the many ways our school seeks to
create partnerships in decision making that affects children in school and
beyond.

Attendance data, agendas, contact logs, conference data, promotion/retention
minutes, ESS minutes, EL minutes

2.4 Family and Community Engagement
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Collaborating with the community:
What processes are in place to
ensure the school effectively
collaborates with community
members to connect students, families
and staff to expanded learning
opportunities, community services,
and civic participation? Describe the
effectiveness of existing processes.
What data sources were utilized to
make the above determinations?

GA Hope, DFCS, Boys and Girls Club, Dalton Education Foundation, Big Red
Reads, Big Brothers/Big Sisters, Family Support Council, Juvenile Court,
Summer Lunch program, and Dalton State coordination are ways that PC
effectively ensures collaboration across the community.

Participation records, contact logs, distribution data, student teacher placement
records, conference records

2.4.3 FAMILY AND COMMUNITY ENGAGEMENT TRENDS AND PATTERNS
Summarize the family and
community engagement
trends and patterns
observed by the team while
completing this section
of the report. What are
the important trends and
patterns that will support
the identification of student,
teacher, and leader needs?
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PC is a majority minority school with a large population of immigrant parents who do not
speak English and who come from countries where expectations for parent involvement in
school may be different from our school's goals for involvement. Additionally, most of our
students live in poverty. It is often difficult for parents/families to be engaged in school
activities because of work schedules and child care needs. Because of these factors as
well as others, we have employed multiple strategies to increase family and community
engagement and continue to seek others. The use of dedicated family support personnel
such as the counselor, family engagement coordinators, and social worker, the
importance placed on community partnerships, and the use of specially designed
supports and experiences for students and their families all lead to the identification of
student, teacher, and leader needs.

2.4 Family and Community Engagement

DATA COLLECTION and ANALYSIS
2.5 SUPPORTIVE LEARNING ENVIRONMENT
Analyze the school’s data (including sections 2.6 and 2.7) and answer the guiding questions to determine existing trends
and patterns that support the identification of needs related to a supportive learning environment. Complete a datainformed self-rating for each Georgia School Performance Standard (GSPS). Student subgroups with a count of less than
15 are denoted by “TFS” (too few students). See the Supportive Learning Environment webinar for additional information
and guidance.
2.5.1 SUPPORTIVE LEARNING ENVIRONMENT DATA

GSPS - Instruction (Standard 1): Provides a supportive and well-managed environment conducive to learning
Exemplary
Operational
Emerging

A supportive and well-managed environment conducive to learning is evident throughout the
school. Students consistently stay on-task and take responsibility for their own actions.
A supportive and well-managed environment conducive to learning is evident in most classrooms.
A supportive and well-managed environment conducive to learning is evident in some classrooms.

A supportive and well-managed environment conducive to learning is evident in few, if any,
Not Evident classrooms.
Data
Sources

Classroom procedures,Behavior referrals, work orders, ROAR, Cheetah of Wk, Behavior Plans

Comments
(optional)

GSPS Instruction (Standard 2): Creates an academically challenging learning environment
Nearly all teachers create an academically challenging, learning environment (e.g., higher-order
thinking skills and processes, active student engagement, relevance, collaboration). Students
Exemplary
consistently work independently and in teams to solve real-world problems that require advanced
effort, decision-making, and critical and creative thinking.
Most teachers create an academically challenging, learning environment (e.g., higher-order
Operational
thinking skills and processes, active student engagement, relevance, collaboration).
Emerging

Some teachers create an academically challenging learning environment.

Not Evident Few, if any, teachers create an academically challenging learning environment.
Data
Sources
Comments
(optional)

Stakeholder surveys, TKES data

More learning is needed regarding Depth of Knowledge consideration in classroom instructional and
assessment practices

2.5 Supportive Learning Environment
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GSPS - Instruction (Standard 8): Establishes a learning environment that empowers students to actively
monitor their own progress
Exemplary
Operational
Emerging

Nearly all students use tools (e.g., rubrics, checklists, exemplars) to actively monitor their own
progress. Nearly all students develop a sense of personal responsibility and accountability by
engaging in record keeping, self-monitoring, sharing, exhibiting, and self-reflection.
Most students use tools (e.g., rubrics, checklists, exemplars) to actively monitor their own progress.
Some students use tools to actively monitor their own progress.

Not Evident Few, if any, students use tools to actively monitor their own progress.
Data
Sources

Few samples from individual teachers, but no systematic process in place

Comments
(optional)

GSPS - School Culture (Standard 1): Develops, communicates, and implements rules, practices, and
procedures to maintain a safe, orderly learning environment
Rules, practices, and procedures that maintain a safe, orderly learning environment are proactively
developed, communicated, and consistently implemented across the school. These rules, practices,
and procedures are continually monitored and revised as needed.
Rules, practices, and procedures that maintain a safe, orderly learning environment are developed,
Operational
communicated, and implemented.
Exemplary

Emerging

Rules, practices, and procedures are developed and communicated but are ineffective or
inconsistently implemented across the school.

Rules, practices, and procedures that maintain a safe, orderly, learning environment are not
Not Evident developed nor updated or are poorly communicated.
Data
Sources

EOP, Schedules, Before and after school procedures, Drills, Alert system, Health safety plans

Comments
(optional)
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GSPS - School Culture (Standard 2): Establishes a culture of trust and respect that promotes positive
interactions and a sense of community
Extensive evidence (e.g., positive and respectful interactions, appreciation of diversity, tolerance,
Exemplary understanding) exists that a culture of trust and respect has been established. A pervasive
commitment to promoting positive interactions and a sense of community is evident.
Evidence (e.g., positive and respectful interactions, appreciation of diversity, tolerance,
Operational understanding) exists that a culture of trust and respect has been established. A sustained
commitment to promoting positive interactions and a sense of community is evident.
Some evidence exists that a culture of trust and respect has been established. A limited
Emerging commitment to promoting positive interactions and a sense of community is evident.
Little or no evidence exists that a culture of trust and respect has been established.
Not Evident Unresolved conflicts interfere with a sense of community.
Data
Sources

PBIS, Kindergarten buddies, ESS buddies, Behavior data, Cheetah of week

Comments
(optional)

GSPS - School Culture (Standard 3): Establishes a culture that supports the college and career readiness of
students
Extensive evidence (e.g., advisement, career counseling, transition coaching, high expectations)
exists that the beliefs and practices of the school support the college and career readiness of
Exemplary
students. The school culture supports addressing individual achievement needs and strengths to
prepare students for success.
Evidence (e.g., advisement, career counseling, transition coaching, high expectations) exists that
Operational
the beliefs and practices of the school support the college and career readiness of students.
Emerging
Not Evident
Data
Sources
Comments
(optional)

Some evidence exists that the school supports the college and career readiness of students.
Little or no evidence exists that the school supports the college and career readiness of students.
Data Wednesdays, School counselor lessons, Progress monitoring data, Career projects for grade 5
The primary effort for PK-5 in career/college readiness focuses on general awareness of college/career
options

2.5 Supportive Learning Environment
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GSPS - School Culture (Standard 4): Supports the personal growth and development of students
The school staff consistently provides a comprehensive system of support (e.g., counseling,
mentoring, advisement, coaching, goal setting, time management, problem solving) to maximize
the personal growth and development of nearly all students.
The school staff regularly provides support (e.g., counseling, mentoring, advisement, coaching,
Operational goal setting, time management, problem solving) to enhance the personal growth and development
of students.
The school staff sporadically supports the personal growth and development of students.
Emerging
Exemplary

Not Evident
Data
Sources

The school staff does little to support the personal growth and development of students.
Small group data, Counseling service, Scouts, Rdg/wrtng conferences, Big brthr/Big Sstr, Beh Spec

Comments
(optional)

GSPS - School Culture (Standard 5): Recognizes and celebrates achievements and accomplishments of
students and staff
The school community consistently recognizes and celebrates the achievements and
accomplishments of students and staff. The celebrations are publicized within the school and to the
community and support the culture of the school.
The school community regularly recognizes and celebrates the achievements and accomplishments
Operational
of students and staff.
Exemplary

Emerging

The school community periodically recognizes or celebrates the achievements or accomplishments
of students and/or staff.

The school community rarely, if ever, recognizes or celebrates the achievements or
Not Evident accomplishments of students or staff.
Data
Sources

DPS in News, Cheetah/staff of week, Learning report, TOTY, POTY, Art winners, Grants recips, ROAR

Comments
(optional)
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GSPS - Planning and Organization (Standard 1): Shares a common vision/mission that defines school culture
and guides the continuous improvement process
A common vision and mission have been collaboratively developed and communicated to
nearly all stakeholders. The culture of the school has been deeply defined over time by the vision
Exemplary
and mission, which are updated as needed. The daily work and practices of staff consistently
demonstrate a sustained commitment to continuous improvement.
A common vision and mission have been developed through a collaborative process and
Operational communicated to most stakeholders. The vision and mission define the culture of the school and
guide the continuous improvement process.
A common vision and mission have been developed by some staff members but have not been
Emerging
effectively communicated so that they guide the continuous improvement process.
A common vision and mission have not been developed or updated or have been developed by a
Not Evident
few staff members.
Data
Vision and Mission statements
Sources
Comments 2016/2017 was a transitional year with many new staff and new administrators
(optional)

Teacher Keys Effectiveness System
Score
Standard
1. Professional Knowledge: The teacher demonstrates an understanding of the curriculum, subject content,
2.1
pedagogical knowledge, and the needs of students by providing relevant learning experiences.
2. Instructional Planning: The teacher plans using state and local school district curricula and standards,
2.1
effective strategies, resources, and data to address the differentiated needs of all students.
3. Instructional Strategies: The teacher promotes student learning by using research-based instructional
2.2
strategies relevant to the content area to engage students in active learning and to facilitate the students’
acquisition of key knowledge and skills.
4. Differentiated Instruction: The teacher challenges and supports each student’s learning by providing
2.2
appropriate content and developing skills which address individual learning differences.
5. Assessment Strategies: The teacher systematically chooses a variety of diagnostic, formative, and
2.1
summative assessment strategies and instruments that are valid and appropriate for the content and student
population.
6. Assessment Uses: The teacher systematically gathers, analyzes, and uses relevant data to measure student
2.0
progress, to inform instructional content and delivery methods, and to provide timely and constructive
feedback to both students and parents.
7. Positive Learning Environment: The teacher provides a well-managed, safe, and orderly environment that
2.1
is conducive to learning and encourages respect for all.
8. Academically Challenging Environment: The teacher creates a student-centered, academic environment
2.1
in which teaching and learning occur at high levels and students are self-directed learners.
9. Professionalism: The teacher exhibits a commitment to professional ethics and the school’s mission,
participates in professional growth opportunities to support student learning, and contributes to the
2.1
profession.
10. Communication: The teacher communicates effectively with students, parents or guardians, district and
2.1
school personnel, and other stakeholders in ways that enhance student learning.
Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY16).

2.5 Supportive Learning Environment
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Discipline - Suspension (%)
Out-of-School Suspension
In-School Suspension
10 Days
Greater than
10 Days
Greater than
or Fewer
10 Days
or Fewer
10 Days
2014-15 2015-16 2014-15 2015-16 2014-15 2015-16 2014-15 2015-16
Racial/Ethnic Subgroups
American Indian
Asian/Pacific Islander
Black
Hispanic
White
Multi-Racial
Minority*

School
State
School
State
School
State
School
State
School
State
School
State
School
State

0.2

0.1

0.2

0.2

1.1

1.0

0.5

0.5

51.1

51.5

56.3

57.4

8.8

8.6

7.1

7.8

35.3

35.0

31.5

29.7

3.5

3.9
0.0
65.0

4.4

4.4
0.0
70.3

64.7

68.5

0.0
0.2
0.0
1.1
0.0
53.7
0.0
8.2
100.0
33.1
0.0
3.8
0.0
66.9

0.0
0.2
0.0
0.9
0.0
54.9
0.0
8.2
0.0
32.0
100.0
3.8
100.0
68.0
100.0
79.7
0.0
4.1

0.0
27.8

0.0
0.8
64.4
7.4
23.8
3.6
0.0
76.2

0.0
0.1
0.0
0.5
0.0
64.5
0.0
8.7
100.0
22.5
0.0
3.4
0.0
77.2

Other Subgroups
School
State
School
English Learners
State
School
Foster
School
Homeless
School
Migrant
School
Students with Disability
State
Source: GaDOE suspension reports.
Economically
Disadvantaged

77.4

76.6

83.7

83.7

4.0

3.7

2.1

2.4

100.0
79.3
0.0
4.0

25.1

0.0
27.2

19.2

20.0

25.4

2.0

100.0
84.8
0.0
2.8

13.4

0.0
14.0

85.2

*The Minority student subgroup includes all racial/ethnic categories except White.
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DATA COLLECTION and ANALYSIS
Student Attendance Rate (2015-16)*
Under 6

Teacher Days Absent (%)

6-15 Over 15

School

60.1

36.2

3.7

State
Racial/Ethnic Subgroups
School
American Indian
State

55.9

34.6

9.5

All Students

Asian/Pacific
Islander
Black
Hispanic
White
Multi-Racial
Minority*

TFS

TFS

TFS

73.6

15.2

11.2

School

TFS

TFS

State

72.1

23.5

TFS
4.4

School

58.3

25.0

16.7

State

61.7

30.2

8.1

School

61.9

35.5

2.6

State

34.5
42.0

8.4

School

57.2
49.3

State

49.7

39.1

11.2

School

TFS

TFS

TFS

State

53.2

36.3

10.5

School
State

0.4
37.3

0.3
20.1

0.0
3.7

School

60.1

36.2

State

53.1

35.8

3.7
11.0

School

59.3
62.5

36.8
30.9

3.9
6.5

All Days Absent (Count) School
School
Sick Leave
State
Staff Development
Vacation

School
School
School
State
School

2014-15 2015-16
1,926.0 2,200.0
71.0

65.9
68.9

68.6

15.1
20.3

11.7
20.3

0.0
0.4

0.0
0.5

19.0
17.3
State
10.4
10.6
Source: Certified/Classified Personnel Information
(CPI).
Other

8.7

Other Subgroups
Economically
Disadvantaged
English Learners

State

Foster
Homeless
Migrant

School

Students with
Disability

School

42.9

46.4

10.7

State

49.6

37.0

13.4

School
School

Source: GaDOE Attendance Rate by Subgroup report.

School Climate Star Rating
2014-15 2015-16
School
4
State
3.5
Source: GaDOE Star Rating for School Climate report.

4
3.5

*The Minority student subgroup includes all racial/ethnic categories except White.
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Small Student Subgroups: Use local
The subgroups with populations too small to report are American Indian,
data to summarize key facts relating
Asian/Pacific Islander, and multi-racial. There are no significant variances of
to student subgroups with populations student performance within these subgroups as compared to others.
too small to report (less than 15).
(Do not include percentages or other
numeric values that might violate
student privacy.)

Additional data: What additional facts
did the team identify that relate to
a supportive learning environment?
(May be informed by quantitative or
qualitative sources.)

School climate rating for CCRPI, number of instructional initiatives available to
students of achievement levels and demographic groups, student survey
information, ROAR activities, parent conferences, data meetings,
communication folders, translated documents, bilingual office staff and support

What data sources were utilized to
make the above determinations?

Climate surveys, activity logs, calendar of events, HR records

2.5.2 SUPPORTIVE LEARNING ENVIRONMENT GUIDING QUESTIONS
Maintaining order and safety: What
processes are in place at the school to
ensure order and safety are in place?
Describe the effectiveness of the
existing processes.

School Safety Plans are reviewed and updated annually; shared SRO, School
nurse; fire drills, lockdown drills, behavior specialist; Student/ Employee
Assistance programs, Local police department active shooter training and drills
for employees. DPS has had no major breaches of safety and parents,
students, and staff have indicated they feel our school is safe.

What data sources were utilized to
make the above determinations?

School safety plan, fire and lockdown records, SRO logs, nurse logs,
parent/student/staff surveys
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2.5 Supportive Learning Environment

DATA COLLECTION and ANALYSIS
Developing and monitoring a system of
supports: What processes are in place
to ensure the school has a supportive
learning environment that provides
comprehensive services to students to
meet their unique, whole-child needs?
Describe the effectiveness of the
existing processes.

GA Hope, ESS curriculum, Music therapy, Bridges and Challenge programs,
Counselor, EIP, social worker, chess club, PE, Chorus, Reading Redovery, EL,
Little Cats preschool, school nurse, behavior specialist, special classes for
students with extreme disabilities

What data sources were utilized to
make the above determinations?

Employment records, Service Logs

Ensuring a student learning
ROAR activities, grade level student meetings, school teams, SRO, social
community: What processes are in
worker, behavior specialist, ESS, EL, EIP, student handbooks and code of
place to cultivate and maintain positive conduct contribute to the overall sense of safety felt by all stakeholders.
and healthy behavioral and academic
norms? Describe the effectiveness of
the existing processes.

What data sources were utilized to
make the above determinations?

Personnel survey: Analyze school
results from the Georgia School
Personnel Survey and from the Title I
Parent Engagement Survey. What are
the key findings? What positives are
evident in the results? What results are
surprising or concerning to the team?

Employment records, service logs, class rosters, student handbook, code of
conduct, stakeholder surveys

Survey data indicates that teachers get along well with other staff members,
they feel that students of all races and ethnicities are treated fairly, they feel
they are safe at school and they are confident that students do not carry
weapons. Teacher survey results indicate that we feel there are opportunities
for increased parental involvement in the school.

(Note: GaDOE School Climate survey
data can be obtained from the LEA
from portal users with the following
roles: Administrator, Assessment
Director, Curriculum Director,
Student Services Director, and
Superintendent.)

2.5 Supportive Learning Environment
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Student survey: Analyze school results
from the Georgia Student Health
Survey 2.0. What are the key findings?
What positives are evident in the
results? What results are surprising or
concerning to the team?

Parent surveys: Analyze schools results
from the Georgia Parent Survey. What
are the key findings? What positives
are evident in the results? What results
are surprising or concerning to the
team?
(Note: GaDOE School Climate survey
data can be obtained from the LEA
from portal users with the following
roles: Administrator, Assessment
Director, Curriculum Director,
Student Services Director, and
Superintendent.)

Park Creek is committed to the well-being of all students. Survey results
indicate that students feel that teachers treat them with respect and want them
to do well. The survey also indicates that students are clear in their
understanding of expectations for behavior.
We do have concerns resulting from the student survey data indicating that
students only "sometimes" feel that they do well in school and they feel only
"sometimes" students behave so that teachers can teach.

The biggest concern we have based on parent survey data is that we see a
disconnect between parent reporting of involvement in school and teacher
perception of involvement in school. Parents indicate they are comfortable with
their level of involvement and participation, but teachers would like to see them
more directly and deeply involved in school efforts.
Parents indicated confidence in teachers' ability to teach and in their students'
learning.

Supports and interventions: What
supports and interventions, including
PBIS, are in place to ensure all students
have access to a supportive learning
environment?

RTI, data meetings, progress monitoring, ROAR activities, counselor, social
worker, chess club, PE, chorus activities, specialized educational programs
(such as EIP/EL/Gifted/Reading Recovery, and ESS), Little Cats preschool
initiative, school nurse, behavior support specialist, NorthStar, tribunal process

What data sources were utilized to
make the above determinations?

RTI records, class rosters, progress data, contact logs
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DATA COLLECTION and ANALYSIS
Out-of-School Time: What processes
are in place to provide students with
engaging and enriching learning
opportunities during out-of-school
time (i.e. before school, after school,
summer)?
What data sources were utilized to
make the above determinations?

Big Red Reads summer reading initiative, summer pre-K program, summer
pre-K transition program, 1:1 devices for students in grades 3-5, art/music/PE
classes, school clubs, before school tutoring in reading and math

Summer enrollment and participation records, Big Red Reads data, PK data,
Device allocation logs, rosters

2.5.3 SUPPORTIVE LEARNING ENVIRONMENT TRENDS AND PATTERNS
Summarize the supportive learning
environment trends and patterns
observed by the team while completing
this section of the report. What are the
important trends and patterns that will
support the identification of student,
teacher, and leader needs?

Overwhelmingly, teachers, parents, and students all indicated they feel our
schools are safe. Our school is supported by a staggering number of
frameworks in place to support students and their varying needs.
While there are many structures in place and available to support the district's
instructional program and identify needs, some processes are more mature
than others.
We feel strongly that parent involvement is a growth opportunity for our school.

2.5 Supportive Learning Environment
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2.6 DEMOGRAPHIC and FINANCIAL
Analyze the school’s data and answer the guiding questions to determine existing trends and patterns that support the
identification of demographic and financial needs.
2.6.1 DEMOGRAPHIC AND FINANCIAL DATA

Student Demographics (2015-16) (%)
School
Racial/Ethnic Subgroups
American Indian/Alaskan Native
1
Asian
2
Black
3
Hispanic
86
Multi-Racial
1
8
White
Minority*
93
Other Subgroups
94
Economically Disadvantaged
44
English Learners
Foster
Homeless
Migrant
0
6.3
Special Education
Source: GOSA Enrollment by Subgroups Programs
report.

State
<1
4
37
15
3
41
59
62
8
<1
3
<1
11

Directly Certified (Includes SNAP, TANF,
Homeless, Unaccompanied Youth, Foster,
and Migrant) (%)
2014-15

2015-16

School
37
34
State Average
35.8
37.7
Source: GOSA Directly Certified (School Level) report.

Student Mobility Rate
2014-15

2015-16

School
12.8
14.2
State Average
22.6
21.6
Source: GOSA Student Mobility Rates (by School) report.

Program Enrollment (2015-16) (%)
School
55.9

Early Intervention
Remedial Education 6th-8th
Remedial Education 9th-12th
0.1
Alternative Education
Vocational Education (9-12)
5.6
Gifted
Source: GOSA Enrollment by Subgroups Programs
report.

State
22.4
12.8
9.0
1.9
55.5
11.5

Small student subgroups: Use local
The subgroups with populations too small to report are American Indian,
data to summarize key facts relating
Asian/Pacific Islander, and multi-racial. There are no significant variances of
to student subgroups with populations student performance within these subgroups as compared to others.
too small to report (less than 15).
(Do not include percentages or other
numeric values that might violate
student privacy.)

*The Minority student subgroup includes all racial/ethnic categories except White.
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DATA COLLECTION and ANALYSIS
Additional data: What additional
facts did the team identify that relate
to demographic and financial data?
(May be informed by quantitative or
qualitative sources.)

What data sources were utilized to
make the above determinations?

Student poverty level is more than the state average based on school nutrition
free and reduced lunch program data. We have 100% free breakfast and
lunch. Additionally we offer STEAM, computer, bridges, and art classes. We
also support out of school learning experiences to enhance student exposure to
information and contexts beyond their regular experiences in the home or at
school.

Free/reduced lunch data, per pupil expenditure data, field trip records

2.6.2 DEMOGRAPHIC AND FINANCIAL GUIDING QUESTIONS
Internal factors: What internal factors
might have affected data and/or
results of data? Examples may include:
resource allocation, documentation
and monitoring, technology and
software, communication, internal
controls, and personnel assignment/
performance.
What data sources were utilized to
make the above determinations?

External factors: What external factors
might have affected data and/ or
results of data? Examples may include:
geographic location, population
demographics (employment,
education, median income), local/
state/national economy, natural
disasters, and state and federal policy
changes.
What data sources were utilized to
make the above determinations?

2.6 Demographic and Financial

We feel that large class sizes, decreased funding, and fewer instructional days
may have negatively impacted student performance data. However, we see
1:1 devices for students in grades 3-5 as having a positive impact on learning
because of increased availability of learning resources and ways to represent
learning.

Rosters, budget data, school calendar, device allocation log

Poverty, high EL population, education level of parents, employment
requirements for parents (2nd/3rd shift jobs affect parent/child interactions),
increase number of new to the country students, first generation immigrant
families

Rosters, free/reduced lunch data
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Access to Programs: What processes
exist to ensure students have access to
programs addressing individualized
learning needs (including EIP, REP,
alternative education, vocational
education, and gifted)? What
challenges exist in providing students
access to such programs when
necessary?

What data sources were utilized to
make the above determinations?

Demographic and Financial
Challenges: What demographic and/
or financial challenges could affect
improvement efforts within the
school? (Identifying these challenges
may require collection and analysis of
additional school data.)

What data sources were utilized to
make the above determinations?

Bridges program to grow the gifted program, identification processes for EL,
ESS, EIP, and gifted, C3 accelerated enrichment program for 5th grade
Challenges include the effect of poverty, second language, and lack of prior
schooling for some students

Class rosters, procedural documents for EL, EIP, ESS, Gifted, and Bridges

Student socio-economic status, budget cuts, school growth, continuing high
percentage of EL learners, staff perception of low parental involvement (staff
perception is mentioned b/c it differs from parent perception on the point of
parental involvement)

Class rosters, budget allocation documents, free/reduced lunch data

2.6.3 DEMOGRAPHIC AND FINANCIAL TRENDS AND PATTERNS
Summarize the demographic and
financial trends and patterns observed
by the team while completing this
section of the report. What are the
important trends and patterns that will
support the identification of student,
teacher, and leader needs?
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Educational funding has not been restored for schools in Georgia. Our inability
to restore pre-recession class sizes, the high number of students needing EL
services and who live in poverty, and the wide range of student readiness levels
all impact the identification of student, teacher, and leader needs.

2.6 Demographic and Financial

DATA COLLECTION and ANALYSIS
2.7 STUDENT ACHIEVEMENT
Analyze the school’s data and answer the guiding questions to determine existing trends and patterns that support the
identification of student achievement needs. The school is responsible for populating all blank data cells. Student subgroups
with a count of less than 15 are denoted by “TFS” (too few students).
2.7.1 STUDENT ACHIEVEMENT DATA
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2.7 Student Achievement

D

Year
2014-15
4.1
34.5
22.8
38.6
All Students
2015-16
3.2
37.7
20.0
39.1
Racial/Ethnic Subgroups
2014-15
American
Indian
2015-16
2014-15
TFS
TFS
TFS
TFS
Asian/Pacific
Islander
2015-16
2014-15
TFS
TFS
TFS
TFS
Black
TFS
2015-16
TFS
TFS
TFS
2014-15
4.2
33.7
22.2
39.9
Hispanic
2015-16
3.0
37.2
19.6
40.2
2014-15
7.7
26.9
30.8
34.6
White
2015-16
4.8
38.1
19.0
38.1
2014-15
Multi-Racial
2015-16
2014-15
Minority*
2015-16
Other Subgroups
4.1
34.5
22.8
2014-15
38.6
Economically
Disadvantaged
3.2
2015-16
37.7
20.0
39.1
2014-15
0.8
47.7
9.1
42.4
English
Learners
2015-16
0.0
59.9
10.2
29.9
2014-15
Foster
2015-16
2014-15
Homeless
2015-16
2014-15
Migrant
2015-16
0.0
2014-15
89.3
3.6
7.1
Students with
Disabilities
2015-16
0.0
82.1
0.0
17.9
Source: GOSA Georgia Milestones End-of-Grade (EOG) Assessments report.

D

Student Group

Be
gi
nn
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g

English Language Arts
End-of-Grade Milestones

48.2
45.4

TFS
TFS
TFS
TFS
48.8
45.1
59.1
47.2
TFS
TFS
43.3
45.5

48.2
45.4
31.4
26.7

10.7
23.3
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English Language Arts
9 Grade Literature End-of-Course Milestones
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D

Year
2014-15
All Students
2015-16
Racial/Ethnic Subgroups
2014-15
American
Indian
2015-16
2014-15
Asian/Pacific
Islander
2015-16
2014-15
Black
2015-16
2014-15
Hispanic
2015-16
2014-15
White
2015-16
2014-15
Multi-Racial
2015-16
2014-15
Minority*
2015-16
Other Subgroups
2014-15
Economically
Disadvantaged
2015-16
2014-15
English
Learners
2015-16
2014-15
Foster
2015-16
2014-15
Homeless
2015-16
2014-15
Migrant
2015-16
2014-15
Students with
Disabilities
2015-16
Source: GOSA Georgia Milestones End-of-Course (EOC) Assessments report.
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Student Group

Be
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th

*The Minority student subgroup includes all racial/ethnic categories except White.
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D

Year
2014-15
All Students
2015-16
Racial/Ethnic Subgroups
2014-15
American
Indian
2015-16
2014-15
Asian/Pacific
Islander
2015-16
2014-15
Black
2015-16
2014-15
Hispanic
2015-16
2014-15
White
2015-16
2014-15
Multi-Racial
2015-16
2014-15
Minority*
2015-16
Other Subgroups
2014-15
Economically
Disadvantaged
2015-16
2014-15
English
Learners
2015-16
2014-15
Foster
2015-16
2014-15
Homeless
2015-16
2014-15
Migrant
2015-16
2014-15
Students with
Disabilities
2015-16
Source: GOSA Georgia Milestones End-of-Course (EOC) Assessments report.

D

Student Group
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English Language Arts
American Literature End-of-Course Milestones
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*The Minority student subgroup includes all racial/ethnic categories except White.
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Year
4.4
21.7
29.0
44.9
2014-15
All Students
5.8
29.1
27.1
38.0
2015-16
Racial/Ethnic Subgroups
2014-15
American
Indian
2015-16
TFS
TFS
TFS
2014-15
TFS
Asian/Pacific
Islander
2015-16
TFS
TFS
TFS
TFS
2014-15
Black
TFS
TFS
TFS
TFS
2015-16
4.9
2014-15
19.2
28.6
47.4
Hispanic
2015-16
6.0
26.5
26.2
41.3
0.0
23.1
34.6
2014-15
42.3
White
0.0
47.6
38.1
2015-16
14.3
2014-15
Multi-Racial
2015-16
2014-15
Minority*
2015-16
Other Subgroups
4.4
2014-15
21.7
29.0
44.9
Economically
Disadvantaged
2015-16
5.8
29.1
27.1
38.0
2014-15
1.5
26.5
15.9
56.1
English
Learners
43.9
2015-16
0.0
41.0
15.1
2014-15
Foster
2015-16
2014-15
Homeless
2015-16
2014-15
Migrant
2015-16
2014-15
0.0
64.3
0.0
35.7
Students with
Disabilities
2015-16
0.0
85.7
0.0
14.3
Source: GOSA Georgia Milestones End-of-Grade (EOG) Assessments report.
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Student Group

Mathematics
End-of-Grade Milestones
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58.4
56.8

TFS
TFS
TFS
TFS
59.6
57.3
59.1
52.8
TFS
TFS
59.6
57.3
58.4
56.8
45.7
39.3

19.6
23.3

*The Minority student subgroup includes all racial/ethnic categories except White.
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Year
2014-15
All Students
2015-16
Racial/Ethnic Subgroups
2014-15
American
Indian
2015-16
2014-15
Asian/Pacific
Islander
2015-16
2014-15
Black
2015-16
2014-15
Hispanic
2015-16
2014-15
White
2015-16
2014-15
Multi-Racial
2015-16
2014-15
Minority*
2015-16
Other Subgroups
2014-15
Economically
Disadvantaged
2015-16
2014-15
English
Learners
2015-16
2014-15
Foster
2015-16
2014-15
Homeless
2015-16
2014-15
Migrant
2015-16
2014-15
Students with
Disabilities
2015-16
Source: GOSA Georgia Milestones End-of-Course (EOC) Assessments report.
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Mathematics
Coordinate Algebra End-of-Course Milestones
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*The Minority student subgroup includes all racial/ethnic categories except White.
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D

Year
2014-15
All Students
2015-16
Racial/Ethnic Subgroups
2014-15
American
Indian
2015-16
2014-15
Asian/Pacific
Islander
2015-16
2014-15
Black
2015-16
2014-15
Hispanic
2015-16
2014-15
White
2015-16
2014-15
Multi-Racial
2015-16
2014-15
Minority*
2015-16
Other Subgroups
2014-15
Economically
Disadvantaged
2015-16
2014-15
English
Learners
2015-16
2014-15
Foster
2015-16
2014-15
Homeless
2015-16
2014-15
Migrant
2015-16
2014-15
Students with
Disabilities
2015-16
Source: GOSA Georgia Milestones End-of-Course (EOC) Assessments report.
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Analytic Geometry End-of-Course Milestones

W
Pr ei
ofi gh
t
Ra cien ed
te cy

COMPREHENSIVE NEEDS ASSESSMENT SCHOOL REPORT

*The Minority student subgroup includes all racial/ethnic categories except White.
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28.2
17.6
51.5
2014-15
All Students
35.2
17.9
43.5
2015-16
Racial/Ethnic Subgroups
2014-15
American
Indian
2015-16
TFS
TFS
2014-15
TFS
Asian/Pacific
Islander
2015-16
TFS
TFS
TFS
2014-15
Black
TFS
TFS
TFS
2015-16
2014-15
26.8
17.4
54.0
Hispanic
2015-16
33.9
16.8
45.3
28.0
32.0
2014-15
28.0
White
38.1
28.6
2015-16
33.3
2014-15
Multi-Racial
2015-16
2014-15
Minority*
2015-16
Other Subgroups
2014-15
28.2
17.6
51.5
Economically
Disadvantaged
2015-16
35.2
17.9
43.5
2014-15
37.1
6.1
56.1
English
Learners
2015-16
56.8
4.3
37.4
2014-15
Foster
2015-16
2014-15
Homeless
2015-16
2014-15
Migrant
2015-16
2014-15
64.3
3.6
28.6
Students with
Disabilities
2015-16
82.1
3.6
14.3
Source: GOSA Georgia Milestones End-of-Grade (EOG) Assessments report.
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Science
End-of-Grade Milestones
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2.6
3.5

47.6
46.3

TFS

TFS
TFS
TFS
TFS
47.4
46.8
63.6
47.2
TFS
TFS
41.9
46.8

TFS
TFS
1.7
4.0
12.0
0.0

2.6
3.5
0.8
1.4

47.6
46.3
35.3
27.2

3.6
0.0

26.8
26.7

*The Minority student subgroup includes all racial/ethnic categories except White.
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Year
2014-15
All Students
2015-16
Racial/Ethnic Subgroups
2014-15
American
Indian
2015-16
2014-15
Asian/Pacific
Islander
2015-16
2014-15
Black
2015-16
2014-15
Hispanic
2015-16
2014-15
White
2015-16
2014-15
Multi-Racial
2015-16
2014-15
Minority*
2015-16
Other Subgroups
2014-15
Economically
Disadvantaged
2015-16
2014-15
English
Learners
2015-16
2014-15
Foster
2015-16
2014-15
Homeless
2015-16
2014-15
Migrant
2015-16
2014-15
Students with
Disabilities
2015-16
Source: GOSA Georgia Milestones End-of-Course (EOC) Assessments report.

D

Student Group

Be
gi
nn
in
g

Science
Biology End-of-Course Milestones

*The Minority student subgroup includes all racial/ethnic categories except White.
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Year
2014-15
All Students
2015-16
Racial/Ethnic Subgroups
2014-15
American
Indian
2015-16
2014-15
Asian/Pacific
Islander
2015-16
2014-15
Black
2015-16
2014-15
Hispanic
2015-16
2014-15
White
2015-16
2014-15
Multi-Racial
2015-16
2014-15
Minority*
2015-16
Other Subgroups
2014-15
Economically
Disadvantaged
2015-16
2014-15
English
Learners
2015-16
2014-15
Foster
2015-16
2014-15
Homeless
2015-16
2014-15
Migrant
2015-16
2014-15
Students with
Disabilities
2015-16
Source: GOSA Georgia Milestones End-of-Course (EOC) Assessments report.

D

Student Group

Be
gi
nn
in
g

Science
Physical Science End-of-Course Milestones

*The Minority student subgroup includes all racial/ethnic categories except White.
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Year
3.8
25.6
16.8
53.8
2014-15
All Students
4.9
29.0
15.1
51.0
2015-16
Racial/Ethnic Subgroups
2014-15
American
Indian
2015-16
TFS
TFS
TFS
2014-15
TFS
Asian/Pacific
Islander
2015-16
TFS
TFS
TFS
TFS
2014-15
Black
TFS
TFS
TFS
TFS
2015-16
3.1
2014-15
24.0
18.1
54.7
Hispanic
2015-16
5.1
28.4
15.2
51.4
8.0
24.0
12.0
2014-15
56.0
White
0.0
23.8
14.3
2015-16
61.9
2014-15
Multi-Racial
2015-16
2014-15
Minority*
2015-16
Other Subgroups
3.8
2014-15
25.6
16.8
53.8
Economically
Disadvantaged
2015-16
4.9
29.0
15.1
51.0
2014-15
0.8
37.1
5.3
56.8
English
Learners
2015-16
1.5
45.3
5.8
47.4
2014-15
Foster
2015-16
2014-15
Homeless
2015-16
2014-15
Migrant
2015-16
2014-15
3.6
82.1
0.0
14.3
Students with
Disabilities
2015-16
0.0
82.1
0.0
17.9
Source: GOSA Georgia Milestones End-of-Grade (EOG) Assessments report.

D

Student Group

Social Studies
End-of-Grade Milestones
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g
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Ra ipa
te tio
n

COMPREHENSIVE NEEDS ASSESSMENT SCHOOL REPORT

49.7
49.1

TFS
TFS
TFS
TFS
50.4
49.3
54.5
47.2
TFS
TFS
5.4
49.3
49.7
49.1
34.5
33.3

16.1
23.3

*The Minority student subgroup includes all racial/ethnic categories except White.
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Year
2014-15
All Students
2015-16
Racial/Ethnic Subgroups
2014-15
American
Indian
2015-16
2014-15
Asian/Pacific
Islander
2015-16
2014-15
Black
2015-16
2014-15
Hispanic
2015-16
2014-15
White
2015-16
2014-15
Multi-Racial
2015-16
2014-15
Minority*
2015-16
Other Subgroups
2014-15
Economically
Disadvantaged
2015-16
2014-15
English
Learners
2015-16
2014-15
Foster
2015-16
2014-15
Homeless
2015-16
2014-15
Migrant
2015-16
2014-15
Students with
Disabilities
2015-16
Source: GOSA Georgia Milestones End-of-Course (EOC) Assessments report.

D

Student Group

Be
gi
nn
in
g

Social Studies
United States History End-of-Course Milestones

*The Minority student subgroup includes all racial/ethnic categories except White.
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Year
2014-15
All Students
2015-16
Racial/Ethnic Subgroups
2014-15
American
Indian
2015-16
2014-15
Asian/Pacific
Islander
2015-16
2014-15
Black
2015-16
2014-15
Hispanic
2015-16
2014-15
White
2015-16
2014-15
Multi-Racial
2015-16
2014-15
Minority*
2015-16
Other Subgroups
2014-15
Economically
Disadvantaged
2015-16
2014-15
English
Learners
2015-16
2014-15
Foster
2015-16
2014-15
Homeless
2015-16
2014-15
Migrant
2015-16
2014-15
Students with
Disabilities
2015-16
Source: GOSA Georgia Milestones End-of-Course (EOC) Assessments report.

D

Student Group

Be
gi
nn
in
g

Social Studies
Economics/Business/Free Enterprise End-of-Course Milestones

*The Minority student subgroup includes all racial/ethnic categories except White.
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Graduation Rate - 4-Year Cohort (2015-16) (%)
School

Drop Out Rate (2015-16)

State

All Students
79.4
Racial/Ethnic Subgroups
American Indian
69.3
Asian/Pacific Islander
87.8
Black
76.2
Hispanic
73.4
White
83.0
Multi-Racial
81.0
Minority**
73.6
Other Subgroups
Economically Disadvantaged
75.3
English Learners
56.4
Migrant
68.8
Students with Disabilities
56.6
Source: GOSA Graduation Rate (4-Year Cohort) report.

School
All Students
Racial/Ethnic Subgroups
American Indian
Asian/Pacific Islander
Black
Hispanic
White
Multi-Racial
Other Subgroups
Economically Disadvantaged
English Learners
Migrant
Students with Disabilities
Source: GOSA Drop Out Rate 9-12 report.

Pathway Completers (2015-16) (%)**
State

0.0

13.5

Racial/Ethnic Subgroups
American Indian

0.1

Asian/Pacific Islander

2.2

Black
Hispanic
White

5.5
11.6
7.3
11.9
6.0
31.2
6.1
13.0
12.0

SAT Scores (2015-16)

School
All Students

State

Math Reading

Writing

Total

School
State Average
472
477
458
Source: GOSA SAT Scores (Highest) report.

1407

27.1
6.1
31.2

Multi-Racial

1.7

Minority*

7.4

Other Subgroups
Economically Disadvantaged
English Learners
Migrant
Students with Disabilities
Source: GaDOE pathway completers report.

41.7
0.5
4.7

*The Minority student subgroup includes all racial/ethnic categories except White.
**Graduates completing a CTAE pathway, advanced academic pathway, IB Career
Related Program, fine arts pathway, or a world language pathway.
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Small student subgroups: Use local
The subgroups with populations too small to report are American Indian,
data to summarize key facts relating
Asian/Pacific Islander, and multi-racial. There are no significant variances of
to student subgroups with populations student performance within these subgroups as compared to others.
too small to report (less than 15).
(Do not include percentages or other
numeric values that might violate
student privacy.)

Additional data: What additional
Student performance in area competitions including Young Georgia Authors,
facts did the team identify that relate
area sports events, and choral performances.
to student achievement? (May be
informed by quantitative or qualitative
sources.)
Suggested additional sources include:
• ACT scores
• Advanced Placement enrollment
and outcomes
• Hope Scholarship eligibility
• International Baccalaureate
enrollment and outcomes
• Move on When Ready
participation
What data sources were utilized to
make the above determinations?

Participation records

2.7.2 STUDENT ACHIEVEMENT GUIDING QUESTIONS
Effective collaboration to support
student achievement: What processes
are in place to ensure that effective
collaboration is occurring at the school
to advance student achievement? Are
existing processes effective?

The following mature and effective processes are in place to ensure effective
collaboration is occurring: School Team Structure, Student Engagement
framework; Vertical literacy and math efforts, District Coordinators and
Instructional Coaches for Literacy, Math, and Instructional Technology,
districtwide benchmark assessments for reading and math; Progress monitoring
is maturing, Science and SS standards roll-out trainings

What data sources were utilized to
make the above determinations?

LC and Math agendas/sign in sheets; team agendas/sign in sheets
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Supporting improved graduation
outcomes: What processes are in place
to support practices that will positively
affect graduation outcomes?

What data sources were utilized to
make the above determinations?
Student subgroup gaps: What gaps
exist in outcomes among student
subgroups?

District-wide efforts include: Digital Learning Academy and Newcomer
Academy, New Schedule at DHS, SSIP at Dalton Middle and Dalton High,
advisement, flexible learning time at the high school level, tutoring, Dalton
Alternative Education Program, Rigorous Curriculum with IB and AP, Canvas
Learning Management System, Grade 8 Student Success Academy

DLA data, Newcomer data, DHS schedule, tutoring records and data

The DPS graduation rate is lowest for ESS subgroup followed by EL and black
students. The pattern is generally replicated on the GA Milestones assessment
results at the school level.
The school's non-EL population tends to perform better on standardized student
achievement measures than other demographic groups. However, there is a
gap in the school's performance when compared to the state when considering
GMS testing data.

What data sources were utilized to
make the above determinations?

Student achievement data

2.7.3 STUDENT ACHIEVEMENT TRENDS AND PATTERNS
Summarize the student achievement
trends and patterns observed by the
team while completing this section
of the report. What are the important
trends and patterns that will support
the identification of student, teacher,
and leader needs?

2.7 Student Achievement

Collectively and by subgroup, the students at PC are performing below the state
average as measured by the GA Milestones. Therefore, all student
performance results regardless of their race or other subgroup have dropped
significantly since the introduction of Milestones. Since this is broad based, it
appears that we need to focus on test genre, depth of knowledge, and rigor of
instruction. The overall trend is to achieve higher results over time.
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3. NEEDS IDENTIFICATION and ROOT CAUSE ANALYSIS
3.1 TRENDS and PATTERNS
Read the trends and patterns summaries from each section of the data analysis process. Use the information in
these summaries to complete 3.2, and 3.3. Watch the Identifying Need webinar for additional information and
guidance.
2.1 Coherent Instructional System:
Summarize the coherent instructional
system trends and patterns observed
by the team while completing this
section of the report. What are the
important trends and patterns that will
support the identification of student,
teacher, and leader needs?

2.2 Effective Leadership: Summarize
the effective leadership trends and
patterns observed by the team while
completing this section of the report.
What are the important trends
and patterns that will support the
identification of student, teacher, and
leader needs?

2.3 Professional Capacity: Summarize
the professional capacity trends
and patterns observed by the team
while completing this section of the
report. What are the important trends
and patterns that will support the
identification of student, teacher, and
leader needs?
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Improve student self-monitoring processes, directly align class focus with
assessment results, the use of school teams and the district's literacy
framework as well as the availability of instructional coaches are strengths.
Raising student academic achievement using benchmark and Interim
assessments, continued work in refining progress monitoring and RTI process,
continued creation of pacing guides/content standards work, and the
maturation of school PLCs are all important work of the school.

The DPS leader cohort members (school leaders and district leaders) are
engaged in multiple opportunities designed to strengthen their skills to be
effective instructional leaders. These opportunities are offered both inside the
district through the District Design Team, AP Leadership Academy and the
principals' CIP plans and also outside the district through the PAGE network
and the Northwest GA RESA Principal's Center. Leaders also collaborate to
work on administrative and budget processes. DPS also completed the Taking
Stock System Capacity Standards Review where district leaders, board
members and students spent three days assessing the capacity of the district
in the following areas: shared understanding for the need for change, shared
beliefs and vision, a focus on students and on the quality of work provided to
students, structures for participatory leadership, structures for results-oriented
decision making, structures for continuity, providing ongoing support,
fostering innovation/flexibility, employing technology, and fostering
collaboration.Learning
All of these
processes
theareas:
identification
of needs.
Professional
is needed
in thesupport
following
Learning
communities,
Resources, Outcomes, Leadership, Data, and Implementation.

Through coaching, teachers learn to reflect on the effectiveness of their
teaching. Research reveals that ongoing teacher training is the critical factor in
making a difference in student learning.

3.1 Trends and Patterns

NEEDS IDENTIFICATION and ROOT CAUSE ANALYSIS
2.4 Family and Community
Engagement: Summarize the family
and community engagement trends
and patterns observed by the team
while completing this section of the
report. What are the important trends
and patterns that will support the
identification of student, teacher, and
leader needs?

2.5 Supportive Learning Environment:
Summarize the supportive learning
environment trends and patterns
observed by the team while completing
this section of the report. What are the
important trends and patterns that will
support the identification of student,
teacher, and leader needs?

2.6 Demographic and Financial:
Summarize the demographic and
financial trends and patterns observed
by the team while completing this
section of the report. What are the
important trends and patterns that will
support the identification of student,
teacher, and leader needs?

3.1 Trends and Patterns

PC is a majority minority school with a large population of immigrant parents
who do not speak English and who come from countries where expectations for
parent involvement in school may be different from our school's goals for
involvement. Additionally, most of our students live in poverty. It is often difficult
for parents/families to be engaged in school activities because of work
schedules and child care needs. Because of these factors as well as others,
we have employed multiple strategies to increase family and community
engagement and continue to seek others. The use of dedicated family support
personnel such as the counselor, family engagement coordinators, and social
worker, the importance placed on community partnerships, and the use of
specially designed supports and experiences for students and their families all
lead to the identification of student, teacher, and leader needs.

Overwhelmingly, teachers, parents, and students all indicated they feel our
schools are safe. Our school is supported by a staggering number of
frameworks in place to support students and their varying needs.
While there are many structures in place and available to support the district's
instructional program and identify needs, some processes are more mature
than others.
We feel strongly that parent involvement is a growth opportunity for our school.

Educational funding has not been restored for schools in Georgia. Our inability
to restore pre-recession class sizes, the high number of students needing EL
services and who live in poverty, and the wide range of student readiness
levels all impact the identification of student, teacher, and leader needs.
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2.7 Student Achievement: Summarize
the student achievement trends
and patterns observed by the team
while completing this section of the
report. What are the important trends
and patterns that will support the
identification of student, teacher, and
leader needs?

Are there districtwide trends and
patterns, as identified in the CNA
2017-2018 District Report, that will
support the school’s identification of
student, teacher, and leader needs? If
so, list those trends and patterns here.
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Collectively and by subgroup, the students at PC are performing below the
state average as measured by the GA Milestones. Therefore, all student
performance results regardless of their race or other subgroup have dropped
significantly since the introduction of Milestones. Since this is broad based, it
appears that we need to focus on test genre, depth of knowledge, and rigor of
instruction. The overall trend is to achieve higher results over time.

Overall decreased performance in student assessment results since the
introduction of milestones tests. Therefore, there is a need to improve teacher
and leader ability to continue to impact results favorably over time.

3.1 Trends and Patterns

NEEDS IDENTIFICATION and ROOT CAUSE ANALYSIS
3.2 IDENTIFICATION and PRIORITIZATION of OVERARCHING NEEDS
Use the results of 3.1 to identify the overarching needs of the school. Determine the priority order of the identified
needs based on data, team member and stakeholder knowledge, and answers to questions in the table below. Watch the
Identifying Need webinar for additional information and guidance.

Overarching Need

How severe
is the need?

Is the need
Can Root
trending better or Causes Be
worse over time? Identified?

Additional
Considerations

Priority
Order

Increase student
achievement results

High

Better

Yes

Shifting curriculum, inexperienced
1
staff

Strong support for EL
students

Medium

No change

Yes

5

Strong support for children
Medium
of poverty

No change

Yes

4

Increase family
engagement

Medium

Worse

Yes

3

Monitoring & adjusting
school imprvmnt practices

High

Worse

Yes

2

3.2 Identification and Prioritization of Overarching Needs
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3.3 ROOT CAUSE ANALYSIS
Select the top 2-4 overarching needs from 3.2. Conduct a separate root cause analysis (RCA) for each need. Any RCA tools
and resources can be used, but suggestions are available as part of the Identifying Need webinar. After describing the RCA
process, complete a table for each selected overarching need.
Describe the root
cause analysis
process used by
the team.

The following steps were used to analyze for root causes based on the work of Victoria Bernhardt,
author of Using Data to Improve Student Learning in School Districts. The analysis of data and root
causes is ongoing and not a one time event.
Focus on a performance challenge (or closely related performance challenges).
Consider school/district context (process/perception data).
Generate explanations (brainstorm).
Categorize/classify explanations.
Narrow and prioritize explanations.
Deepen thinking to get to a “root” cause.
Validate with other data (process/perception).
Incorporate external reviews
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Overarching Increase student achievement results
Need #1
This is a root
cause and not
a contributing
cause or symptom

This is
something
we can
affect

✔

✔

✔

✔

✔

✔

Teachers need more support in developing their understanding of the nature and
rigor of standards in the four content areas of rdg, mth, science, and social studies

✔

✔

Additional resources are needed to sustain interest and engagement while increasing
experiences and exposure to content

✔

✔

Root Causes to be Addressed
Students are not fluent in academic language

Interim and formative assessment items are not representative of higher levels of
depth of knowledge
Lack of consistent and frequent interim and benchmark assessments

Overarching Improved process for monitoring the effectiveness and implementation of school improvement goals
Need #2
and strategies

Root Causes to be Addressed
Lack of clearly defined process for seeking input

There are few opportunities to assess the effectiveness of implementing school
improvement goals and strategies
There is a need for an annual, cohesive analysis of the overall impact of the SIP

There is a need for increased opportunities for stakeholder input, awareness, and
reflection regarding goals and strategies

3.3 Root Cause Analysis

This is a root
cause and not
a contributing
cause or symptom

This is
something
we can
affect

✔

✔

✔

✔

✔

✔

✔

✔
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Overarching
Need #3

Root Causes to be Addressed

This is a root
cause and not
a contributing
cause or symptom

This is
something
we can
affect

This is a root
cause and not
a contributing
cause or symptom

This is
something
we can
affect

Additional resources are needed to sustain interest and engagement while increasing
experiences and exposure to content

Overarching
Need #4

Root Causes to be Addressed
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ADDITIONAL RESPONSES
Use the space below to provide additional narrative regarding the LEA’s comprehensive needs assessment (optional).

205 Jesse Hill Jr. Drive SE
Atlanta, GA 30334
(404) 657-4209
www.gadoe.org
askdoe@gadoe.org

